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Pupil premium strategy statement 

This statement details our school’s use of pupil premium (and recovery premium for the 
2021 to 2022 academic year) funding to help improve the attainment of our 
disadvantaged pupils.  

It outlines our pupil premium strategy, how we intend to spend the funding in this 
academic year and the effect that last year’s spending of pupil premium had within our 
school.  

School overview 

Detail Data 

School name Farringdon Community 
Academy 

Number of pupils in school  678 

Proportion (%) of pupil premium eligible pupils 39.5% 

Academic year/years that our current pupil premium 
strategy plan covers (3 year plans are recommended) 

2021- 2022 

2022-2023 

2023-2024 

Date this statement was published October 2021 

Date on which it will be reviewed October 2022 

Statement authorised by Neal Holder 

Pupil premium lead Jill Reay 

Governor / Trustee lead Lynne Alderson 

Funding overview 

Detail Amount 

Pupil premium funding allocation this academic year £268,355 

Recovery premium funding allocation this academic year £38,860 

Pupil premium funding carried forward from previous 
years (enter £0 if not applicable) 

£22,000 

Total budget for this academic year 

If your school is an academy in a trust that pools this 
funding, state the amount available to your school this 
academic year 

£329,215 
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Part A: Pupil premium strategy plan 

Statement of intent 

Our intention is to provide the best possible educational experience for all our young people, 

irrespective of their background or the challenges they face. This school is, and will always be, fully 

inclusive and puts the students at the very centre of all that we do. We are committed to providing a 

learning environment which allows students to grow and develop academically, socially and personally 

into responsible, caring and confident young people. The focus of our pupil premium strategy is to 

support disadvantaged pupils to achieve that goal, including progress for those who are already high 

attainers. We will consider the challenges faced by vulnerable pupils, such as those who have a social 

worker and young carers as well as the challenges which have been thrust upon our young people as a 

result of COVID-19.  

Quality first teaching is at the heart of our approach (and as recommended by the EEF this 

proportionally works out as 50% of our financial and strategy commitment) with a focus on areas in 

which disadvantaged pupils require the most support. Our intention is that non-disadvantaged 

students’ attainment will be sustained and improved alongside progress for their disadvantaged peers. 

We recognize that literacy and reading is a barrier many of our most disadvantaged young people and 

are committed to ensuring that vocabulary is explicitly taught at whole school level and that relevant 

reading intervention programmes are used to benefit those students who need it most.  

This strategy reflects our belief that investing heavily in pastoral care and the emotional wellbeing of 

our young people underpins their capability and resilience to learn. A team of non-teaching Heads of 

Year, teaching progress leaders, a Family Liaison Worker, our attendance team and safeguarding 

approach are at the heart of this offer.  

Our strategy is also integral to our wider school plans for educational recovery and we have a targeted 

support through the National Tutoring Programme for pupils whose education has been worst affected, 

including non-disadvantaged pupils. Our approach will be responsive to common challenges and 

individual needs, based on evidence (including our own monitoring and evaluation, external and 

internal assessments) not assumptions about the impact of disadvantage.  

To ensure our strategy is effective we will:  

• ensure disadvantaged pupils are challenged in the work that they’re set  

• act early to intervene at the point need is identified  

• adopt a whole school approach in which all staff take responsibility for disadvantaged 

student outcomes and raise expectations of what they can achieve 
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Challenges 

This details the key challenges to achievement that we have identified among our 
disadvantaged pupils. 

Challenge 
number 

Detail of challenge  

1 

CPD which 
allows 
teachers to 
develop their 
Quality First 
Teaching to 
meet the 
needs of 
SEND 
learners 

Ofsted 2019 asked FCA “Leaders, including the special educational 
needs coordinator, to ensure that they use professional development 
opportunities to share expertise in supporting the learning of pupils with 
SEND, so that they can help more pupils with SEND achieve higher 
standards.” External scrutinies from the Local Authority of SEND and our 
ASP have confirmed our strategic direction is effective and we have key 
actions points to work on as a school. According to the EEF, pupils with 
SEND are also more than twice as likely to be eligible for free school 
meals. At FCA, there is a high level of crossover of students who are 
SEND and PP (49% of our SEND cohort are disadvantaged and 35% 
(almost 1 in 3) of our disadvantaged cohort have a SEND need. We have 
also focused closely on ensuring all of our EHCP students have access 
to a broad and balanced curriculum. 

Total PP = 262 

PP in deciles 1-2 = 187 = 71% 

PP in deciles 3 = 16 = 6% 
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Increase in 

Social 
Emotional 
and Mental 
Health 
Difficulties 
(SEMH) 

Following the COVID-19 Pandemic, national lockdowns and school 
closures, the number of children nationally who are experiencing a 
Mental Health Problem has almost doubled from 3 in 30 to 5 in 30 (or 1 in 
6). Young Minds: “One in six children aged five to 16 were identified as 
having a probable mental health problem in July 2020, a huge increase 
from one in nine in 2017”. During and following the pandemic, referrals 
for support both in school and that school have made externally i.e. 
CAMHS, CYPS, in school support from Life Coach and Counsellor and 
LA emotional resilience team etc have markedly increased. These 
challenges particularly affect disadvantaged students, including their 
attainment. At FCA, we estimate that 31% of those students eligible for 
PP have known SEMH difficulties. 25% of students who are on our 
SEND register for SEMH are disadvantaged. 

3 

Attainment 
gap on entry 
in English 

Assessments and student voice activities with KS3 students and staff 
indicate that disadvantaged students generally have lower levels of 
reading comprehension than their peers. This will affect their progress in 
all subjects. Reading Literacy levels of disadvantaged pupils are below 
their non-disadvantaged peers on entry and this has been compounded 
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by the COVID-19 pandemic. Low levels in literacy have an impact across 
the curriculum, through extended writing tasks, SPAG and pupils’ ability 
to communicate effectively, using subject specific vocabulary. Their 
vocabulary and cultural capital are also affected, due to lack of wider 
reading. English Across Years 9-11 there is an average of a –4.7% gap 
between PP and non PP students on entry to the school based on their 
Key Stage 2 Reading Data scaled scores/fine levels. We are using 
Midyis for Y7 and Y8 

4 

Access for all 
to appropriate 
IT devices 

Accessibility to the curriculum (including access to appropriate IT 
equipment).  Throughout the pandemic, we worked with families to 
ensure that all students without an appropriate device and / or lack of 
access to the internet were supported to ensure that no child was 
disadvantaged by remote learning and live lessons.  We provided 173 
devices which included every PP student who needed a device.  We had 
a number of families where we provided multiple devices where several 
siblings were expected to share a device. 

5 

Engagement 

Our observations suggest many disadvantaged students lack resilience 
and aspiration when it comes to Home Learning or Behaviour for 
Learning. This is often attributed to students not arriving in school and 
being ready to learn because of struggles within the family home and 
lack of parental engagement with school. The COVID-19 pandemic has 
exacerbated this challenge. FCA has a large number of families 
supported historically or currently by outside agencies including social 
care and Early Help.  30% of our current PP cohort have previously had 
involvement of external agencies. This is a sharp rise on 20% following 
the COVID-19 Pandemic. Many of our families need support from 
school to help them to address their needs and to support their 
children’s learning. Our school context of deprivation means that there 
are many families facing social and economic challenge. 187 of our 
disadvantaged students live in deciles 1-2 (71%), a further 16 students 
(6%) live in decile 3, Therefore, 77% (over three quarters) of our 
students eligible for PP live in deciles 1, 2 or 3.  
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6 

Attendance 

Before the National Lockdown and closure of schools in March 2020, our 
overall attendance for half terms 1-2 in 2019-20 showed Disadvantaged 
students at 89.3%, the National Secondary Comparator was 92.2% 
(HT1- 6 2018-19).  

Our Persistent Absence figure for Disadvantaged students during HT1-2 
2019-20 remained at 14.3% which was the same as HT1-2 2018-19. 
During HT2 in 2019 our local area suffered a significant blow to 
attendance due a Norovirus outbreak and the Local authority average PA 
for secondary Schools was 28.1%, during this time, Farringdon 
Community Academy PA was 25.5% which was an improvement on the 
local average, with PA for disadvantaged students being 14.3%. 

 Unfortunately, the COVID-19 Pandemic has had a huge impact on 
attendance nationally and our PA for disadvantaged students at the end 
of 2020-21 crept up to 23.7%. Our aim is to keep reducing the persistent 
absence of our Disadvantaged Students as we know that that poor 
attendance rates for PP students reduces their school hours and causes 
them to fall behind on attainment. This will remain a challenging barrier 
for our school with students needing to self-isolate because of COVID-
19. 

Intended outcomes  

This explains the outcomes we are aiming for by the end of our current strategy plan, 

and how we will measure whether they have been achieved. 

Intended outcome Success criteria 

To improve the Progress 8 score and 

attainment of all SEND PP students across 

the curriculum. 

 Students meeting or exceeding 
progress/ attainment targets 

 Gap between SEND PP and 
SEND Non PP decreases (in 
school and national) 

 SEND PP performance is 
comparable to other similar 
schools (EEF Guide to Pupil 
Premium 2019) 

To ensure that PP students with emerging 

SEMH needs have access to in-school 

support, priority to referrals to the life 

coach, counselling and Educational 

Psychologist in order to identify and 

address any barriers to learning. 

 Timely referrals to appropriate 
support 

 Identification of an in-school 
mentor 

 Access to appropriate 
interventions in school 

 Teachers using identified SEMH 
strategies in lessons 

To have in place a range of reading 

interventions that meet the needs of all PP 

 Reading assessments carried out 
and appropriate reading 
interventions identified 
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students in order to narrow the gap 

between PP and non PP students. 

 PP students making demonstrable 
progress with reading 

 Gap between PP and non PP is 
narrowed  

To ensure that any student in need of a 

device has access to one. 

 To continue to give access to 
devices for those students who 
need it. 

To improve the progress and engagement 

of PP students across the curriculum. 

 Narrow the gap between PP ’ and 
non- PP students (progress, 
attitudes to learning, reading) 

 

To increase attendance rates for all PP 

students. 

 Increased attendance rates for PP 
students. PP students to be in line 
with national average 
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Activity in this academic year 
This details how we intend to spend our pupil premium (and recovery premium funding) 

this academic year to address the challenges listed above. 

Teaching (for example, CPD, recruitment and retention) 

Budgeted cost: £134,177.50 

Activity Evidence that supports this approach Challenge 
number(s) 
addressed 

Teaching and Learning 

focus on evidence-based 

strategies to support Quality 

First Teaching in order to 

foster an “Inclusive 

Classroom” environment. 

Supporting high quality 

teaching is pivotal in 

improving outcomes for all 

but particularly for our 

SEND and Disadvantaged 

Students’ outcomes. 

Teachers have the highest 

expectations for all students 

in their class. 

Inclusive of evidence based 

strategies to support high 

quality teaching for all 

students, including those 

with SEND:  

Scaffolding, explicit 

instruction, cognitive and 

metacognitive strategies, 

flexible grouping, use of 

technology, marking and 

feedback. 

CPD focused on: 

T1: Science of Learning 

T2: SEND and Behaviour 

T3: SEND and Behaviour 

Research indicates that high quality teaching can narrow 

the disadvantage gap. Promoting effective professional 

development (PD) plays a crucial role in improving 

classroom practice and pupil outcomes. EEF Research 

Link from “Special Educational Needs in Mainstream 

Schools Five recommendations on special education 

needs in mainstream school” 

 

The potential impact of metacognition and self-regulation 

approaches is high (+7 months additional progress). 

Evidence indicates that explicitly teaching strategies to 

help plan, monitor and evaluate specific aspects of their 

learning can be effective and that hose approaches are 

more effective when they are applied to challenging tasks 

rooted in the usual curriculum content, although it can be 

difficult to realise this impact in practice as such methods 

require pupils to take greater responsibility for their 

learning and develop their understanding of what is 

required to succeed. EEF Research Link –Metacognition 

and Self-regulation 

 

There is evidence across a range of different behaviour 

interventions with highest impacts for approaches that 

focus on self-management and self-regulation. Research 

indicates that both targeted behaviour interventions and 

universal approaches have positive overall effects (+ 4 

months). EEF Research Link – Behaviour Interventions 

EEF Teacher Feedback to Improve Pupil Learning 

1 

3 

5 

 

 

Free up time for the 

SENDCo to carry out role. 

(18 lessons in English) 

EEF recommendations on effective professional 

development includes: 
1 

3 

5 

https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/send#nav-download-the-guidance-report-and-poster
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/send#nav-download-the-guidance-report-and-poster
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/metacognition-and-self-regulation
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/metacognition-and-self-regulation
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/behaviour-interventions
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/feedback?utm_source=/education-evidence/guidance-reports/feedback&utm_medium=search&utm_campaign=site_searchh&search_term
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/effective-professional-development?utm_source=/education-evidence/guidance-reports/effective-professional-development&utm_medium=search&utm_campaign=site_searchh&search_term
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Including time to carry out 

Monitoring and Evaluation 

activities and feedback to 

staff. 

Instructing teachers on how to perform a technique, 

arranging social support, modelling the technique, 

monitoring and providing feedback, rehearsing the 

technique. 

 

Opportunities for 
educational and cultural 
visits planned as part of 
the curriculum. 

Cost should not be a barrier for disadvantaged students. 
Disadvantaged students may not have these 
opportunities outside of school. 

3 

5 

 

 

Targeted academic support (for example, tutoring, one-to-one support 

structured interventions)  

Budgeted cost: £67,088.75 

Activity Evidence that supports this approach Challenge 
number(s) 
addressed 

Intervention to be 
implemented responding 
promptly to identified 
areas of 
underachievement. 

 

Engaging with the 
National Tutoring 
Programme to provide a 
blend of tuition, mentoring 
and school-led tutoring for 
pupils whose education 
has been most impacted 
by the pandemic. A 
significant proportion of 
the pupils who receive 
tutoring will be 
disadvantaged, including 
those who are high 
attainers. 

Tuition targeted at specific needs and knowledge gaps 

can be an effective method to support low attaining pupils 

or those falling behind, both one-to-one: One to one tuition 

| EEF (educationendowmentfoundation.org.uk)  

and in small groups: Small group tuition | Toolkit Strand | 

Education Endowment Foundation | EEF 

 

Tailored interventions for groups of students from 

classroom teachers and teaching assistants across the 

spectrum of achievement. 

Interventions include: 

 

Year 11- Period 0 and 7 

 

SEND TA in KS3 Maths, Science and Humanities. 

Use of NTP and mentors in English to help targeted 
students catch up. 

 

1 

2 

3 

5 

Focused literacy support 

across the curriculum to 

address gaps and improve 

disadvantaged pupils’ 

vocabulary, reading 

Reading comprehension strategies focus on the learners’ 

understanding of written text. Pupils learn a range of 

techniques, which enable them to comprehend the 

meaning of what they read. EEF Research Link - Reading 

Comprehension 

1 

3 

5 

 

https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/one-to-one-tuition
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/one-to-one-tuition
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/small-group-tuition
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/small-group-tuition
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/reading-comprehension-strategies
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/reading-comprehension-strategies
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comprehension and 

communication skills.  

Interventions include: 

Reading Solutions: Reading Plus 

Key Stage 3 Literacy interventions (Ruth Miskin, Read 

Write Inc. Corrective Reading, SRA lab) 

Century Learning to 

address gaps across core 

subjects. 

 

 

Supports home learning and addresses gaps in 

knowledge. Using technology to support retrieval practise 

and self-quizzing, speed of assessment and feedback 

which reduces teacher workload. EEF Using Digital 

Technology to Improve Learning 

 

1 

3 

5 

 

 

 

 

Wider strategies (for example, related to attendance, behaviour, 

wellbeing) 

Budgeted cost: £67,088.75 

Activity Evidence that supports this approach Challenge 
number(s) 
addressed 

Provision of free Revision 

Guides to PP students 

 

Some students can not afford to buy their own revision 
materials. 

3 

5 

Purchase of standardized 

diagnostic assessments. 

Training will be provided for 

staff to ensure 

assessments are 

interpreted correctly. 

 

Midyis, Yellis assessment 

for all students due to lack 

of robust data from KS2 

Literacy assessments (New 

Group Reading 

Assessment, WRAT 5, 

Neale’s analysis) 

Standardised tests can provide reliable insights into the 
specific strengths and weaknesses of each pupil to help 
ensure they receive the correct additional support through 
interventions or teacher instruction: Standardised tests | 
Assessing and Monitoring Pupil Progress | Education 
Endowment Foundation | EEF 

 

Indicators of ability and more accurate predications of 
student achievement and progress. 

1 

3 

5 

 

https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/digital?utm_source=/education-evidence/guidance-reports/digital&utm_medium=search&utm_campaign=site_searchh&search_term
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/digital?utm_source=/education-evidence/guidance-reports/digital&utm_medium=search&utm_campaign=site_searchh&search_term
https://educationendowmentfoundation.org.uk/tools/assessing-and-monitoring-pupil-progress/testing/standardised-tests
https://educationendowmentfoundation.org.uk/tools/assessing-and-monitoring-pupil-progress/testing/standardised-tests
https://educationendowmentfoundation.org.uk/tools/assessing-and-monitoring-pupil-progress/testing/standardised-tests
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Provision of counsellor 
and life coach to work with 
students who have SEMH 
needs.  

EIF’s report on adolescent mental health found good 

evidence that CBT interventions support young people’s 

social and emotional skills and can reduce symptoms of 

anxiety and depression: Adolescent mental health: A 

systematic review on the effectiveness of school-based 

interventions | Early Intervention Foundation (eif.org.uk) 

Closure due to COVID19 has meant that significantly more 

students require specialist emotional support. 

1 

2 

5 

6 

2 x PP Champions to run 
a strengthening families 
project (Structured 
conversations). Mentors 
for targeted students/ 
families in Years 9 and 10. 

Continuation of the work we had started with AfA prior to 

COVID19 and subsequent lockdowns- based on their work 

on ‘Structured Conversations’ that had positive impact in the 

AfA projects. 

EEF evidence on working with parents to support 

children’s learning. 

3 

5 

6 

Expertise of primary 

colleagues, progress data, 

attendance data, student 

voice, communication with 

‘feeder’ primary schools 

and parents. 

 

Closure due to COVID19 has had a detrimental impact 
upon transition which can lead to regression of student 
progress. Evidence from Chartered College of Teaching 
suggests that students at KS2 make the most progress in 
maths, reading and writing during the summer term. 
Students are also more likely to fall backwards or regress 
to a lower level between the summer and autumn terms. 
The period of school closure is significant in affecting 
student progress. 

1 

3 

 

Additional provision of 
Educational Psychologist 
to assess students’ needs 
and provide advice to 
school about strategies 
and next steps, to 
facilitate onward referral to 
VPP and/ or for SEND. 

Closure due to COVID19 has meant that more students 
require onward referral to specialist behaviour placements 
(short term and longer term). 

 

Findings on imapct of COVID 19 on adolescent mental 
health.  

Healthline.com  

National Library of Medicine 

1 

2 

3 

 

Attendance led by 

Attendance Lead: 

Clear and robust 

Attendance Action Plan in 

place (Inclusive of Impact 

of Covid 19) which 

streamlines attendance 

processes and early 

intervention with families. 

Implementation of ‘A Star 

Attendance’. Led by a new 

Attendance Lead. 

Embedding principles of good practice set out in DfE’s 

Improving School Attendance advice. The DfE guidance has 

been informed by engagement with schools that have 

significantly reduced persistent absence levels. 

EEF summary on the impact of COVID 19 on attainment.  

 

 

 

3 

5 

6 

7 

https://www.eif.org.uk/report/adolescent-mental-health-a-systematic-review-on-the-effectiveness-of-school-based-interventions
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/supporting-parents?utm_source=/education-evidence/guidance-reports/supporting-parents&utm_medium=search&utm_campaign=site_searchh&search_term
https://www.healthline.com/health-news/impact-of-covid-19-lockdown-on-teens-mental-health
https://pubmed.ncbi.nlm.nih.gov/33802278/
https://www.gov.uk/government/publications/school-attendance/framework-for-securing-full-attendance-actions-for-schools-and-local-authorities
https://educationendowmentfoundation.org.uk/guidance-for-teachers/covid-19-resources/best-evidence-on-impact-of-covid-19-on-pupil-attainment
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Teaching staff monitor 

attendance and ensure 

absent students have 

opportunities to catch up 

with missed work. 

Service Level Agreement- 

Early Help in order to 

develop meaningful 

relationships with school 

and families and to access 

the wider resources of 

Together for Children. 

Primary liaison with Y6 

children with attendance 

issues to help with 

knowledge of families and 

barriers to learning due to 

attendance issues including 

wider social care 

involvement and any 

underlying SEND needs. 

Early identification of 

students who are 

repeatedly late and close 

liaison with families in order 

to triangulate any wider 

attendance and potential 

safeguarding concerns. 

Focus and emphasis on 
rewards culture.  

Improved relationships between staff and students, 
improve attitudes to learning and engagement by lowering 
instances of low level disruption in lessons. 

3 

5 

6 

Extra-curricular offer for 
PP students- targeted to 
attend. Identify any 
barriers to attendance and 
attempt to remove them. 

Extra-curricular activities can motivate students and build 

relationships with staff as well as between home and school 

that can help remove barriers to learning. 

 

 

1 

3 

5 

New mini bus to facilitate 
educational and cultural 
visits out of school. 

 

Extra-curricular activities can motivate students and build 

relationships with staff as well as between home and school 

that can help remove barriers to learning. 

 

3 

5 

Assistance with other re-
sources that support at-
tendance and/ or teaching 
and learning with items 
such as uniform, PE kit, 
payment for educational 
visits, curriculum subsidies 

To widen access to the curriculum and equality of 

opportunity, 
3 

4 

5 
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(Duke of Edinburgh), food 
tech ingredients, music les-
sons, IT etc  

Provision of a free break-
fast for any student. 

Part of the National Schools Breakfast Programme. 

Breakfast is an important meal at the start of the day in 

order to be ready for learning. 

The provision of a breakfast club encourages punctuality 

and attendance at school. 

3 

5 

6 

 

Total budgeted cost: £268,355 
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