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Unit  1 
Formal elements 
 
Line making/ mark making with fineliner. 
Linking line to shape. 
Observational drawing (1st and 2nd hand) 
(Gridding) 
Creating a collage linked to shape. 
Tonal shading using H to B pencils.  
Colour mixing/ colour wheel 
 
 
 
 
 
 
 

Unit  1 
Formal elements continued 
 
Mixing tints, shades, secondary and tertiary 
colours with paint. 
Selection of colours linking to previous 
learning to create a collage 
- Texture and surface creating. 
Shape/Form making using templates and/or 
hand drawn. 
Creating repeat patterns. 
 
 
 

Unit  2 
Food in art 2d and/or a 3d outcome 
 
Linear forms in observation. 
Collaged foods 
Lettering linked to packaging.  (linear) 
 
 
One good quality piece of work based on 
learning about formal elements with the 
focus 'Food in Art'. 



SUBJECT: Art and Design CURRICULUM OUTLINE  
 

KN
O

W
LE

DG
E/

 C
O

N
TE

N
T 

 
 

How to adapt line. Taking a line ‘for a walk’. 
Linking this to work of Paul Klee. 
Durer 
 
Creating linear work in style of Michael Craig 
Martin. 
Understanding zentangles, linking to 
zentangle artists. 
Looking at work of Matisse for 
collage/shapes 
Natural/Man made objects linked to tone 
(Observational drawing) 
Creating and understanding of the colour 
wheel. 
Ongoing sketchbook. 
 
 
Extended writing task. Pupils write to 
primary school children about their 
experiences in art so far in year  7. 
 
 
 
 
 
 
 
 
 
 
 
 
 

Linking this to V.Gogh, Monet and Seurat. 
Creating tonal coloured ladders.  Paint and 
collage 
Collage colour matching. 
Observational drawing using texture. 
Patterns linked to Gaudi. 
Ongoing sketchbook. 
 
 

Composition 
Form of food 
Still life 
Packaging 
Cezanne 
Patrick Caulfield 
Claes Oldenburg 
Jon Burgerman 
Carl Warner 
Ongoing sketchbook. 
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Baseline assessment of formal elements. 
Formative assessment in pupils’ books. 
 
 
 
 
 
 
 
 

Summative assessment ‘Formal Elements’  
Formative assessment in pupils’ books. 
 

Summative assessment ‘Food in art’ 
Formative assessment in pupils’ books. 

 

 

 YEAR 8 
 TERM ONE TERM TWO TERM THREE 
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Unit  1 
 
Choice of formal or fictive portraiture. 
Some classes will do the fictive portrait 
project. 
 
 
Formal Portraiture 
 
Front and ¾ linear pencil portraits linked to 
proportion. 
Cubist painting techniques. 
Layered lettering on a part of a face. Using 
charcoal, chalk and pencil. 
Colour contrast using collage on a face. 
Drawing a section of a face – develop into 
print. 
Fineliner and paint on sections of faces. Tone 
including skin tone. 
Painted/colour pencil sections of inner self. 
 
Fictive Portraiture 
 
Self-analysis written work. 
Crosshatching fine liner work. 
First/second hand observation using brushes 
and/or sponges. 
Colour pencil layering/crosshatching. 
Lettering layers with oil pastel/paint 
Graffiti lettering outline skills with felt tip. 
Repeat pattern using templates/coloured 
paper. 
Printing (easy print) from related portrait 
pattern.  
Drawing with pattern and object. 
Creating a collage section from 
image/object. 
Arranging a background composition from 

Unit  1 - continued 
 
Formal Portraiture 
 
Layering and blending oil pastel. 
Linear expressions. Using proportion. 
 
Fictive Portraiture 
 
Selecting a section of an image to draw from 
for a collage. 
 
Pattern and lettering overlays. 
 
 
Unit  1 
Final piece 
 
Annotated sketches with pencil of final 
piece idea.  
 
Pencil/Colour work of a final idea. 
 
Unit 2 
Pop Art 
 
Moodboard  presentation  image with 
annotation. 
Artist moodboard  presentation  image 
collage with annotation. 
 
 
 

 

Photoshop face using threshold. Then 
creating a mixed media section of it. 
 
Everyday symbol, object or item. Using style 
of Keith Haring/Jim Dine. Pattern and symbol 
work. 
 
Lettering skills drawing a brand. 
 
Unit  2 
Final piece (Relief piece) 
 
 
All skills for the final piece will be developed 
from skills learned in unit 2. 
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Unit  1 
Formal Portraiture 
 
Keywords linking to portraiture 
Front and ¾ portraits  
Creating section of a cubist face. Analytical 
Cubism.  Synthetic Cubism – Picasso, Braque 
Lettering – Florian Nicolle 
Collage face – Patrick Bremmer/ Zach 
Freeman 
Printing - lino print. Swoon. 
Pattern/Colour/Line – Josh Bryan/Ariel 
Stater. 
 
 
Fictive Portraiture 
 
Keywords linking to portraiture. 
Creating a fineliner object. 
Fictive painted object. 
Fictive object – using coloured pencil. 
Lettering – Ben Eine, Tracey Emin. 
Repeat pattern – Matisse. 
Creating a colour print from a related object. 
Pattern/object – Michael Thompson. 
 
 
Extended writing task. Pupils write about 
their knowledge of portraiture so far. They 
have to write about their favourite piece 
too. 
 
 
 
 
 
 
 

Unit  1 
Formal Portraiture 
 
Close up/Inside  – Fernando Vicente 
Oil pastels, drawing hands. 
Capturing expressions – Heronymous Bosch. 
 
 
Fictive Portraiture 
 
Collage – Jolino Bessera. 
Compositional background. 
 
Unit  1 
Final piece 
 
Able to understand importance of planning 
an idea and developing it into a final 
outcome. 
 
Unit  2 
Pop Art 
 
Image moodboard 
Artist Moodboard- choice of Artist. 
 
 
 
 
 
 
 
 

Unit  2 continued 
 
Photoshop face. 
Everyday symbol, object or item. 
Logos. 
 
 
Unit  2 
Final piece (Relief piece) 
 
 
All knowledge for the final piece will be 
developed from knowledge learned in units 
1 and 2. 
 
Pupils choose from Idea 1 or Idea 2. 
 
Idea 1 Mixed image pop art – a split image. 
Idea 2 Mixed image pop art 

• Use an image of a famous or well-
known person/celebrity 

• Must have a packaging/food logo 
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Formative assessment in pupils’ books. 
 
 
 
 
 
 
 
 
 

Formative assessment in pupils’ books. 
Summative assessment ‘Fictive and Formal 
portraits.’  
 
 

Formative assessment in pupils’ books. 
Summative assessment ‘Fictive and Formal 
portraits.’  
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 TERM ONE TERM TWO TERM THREE 
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Yr. 9 Red Choose from 
Structure(S)/Conceal-Reveal-Disguise 
(CRD)/Organic Forms (OF). 
 
Yr. 9 Purple - Dreams/Surrealism  (DrS) 
 
All pupils link keyword to their topic through 
written analysis. 
Moodboard  presentation  image with 
annotation. 
Artist moodboard  presentation  image 
collage with annotation. 
Creating a collage linked to the topic. 
Gridding up. Ratios. Line. Colour pencil 
layering. 
Photoshop. Using selection tools, layers and 
filters. 
Painting. Colour mixing and application  
 
 
 
 
 
 

Continued. 
Yr. 9 Red Choose from 
Structure(S)/Conceal-Reveal-Disguise 
(CRD)/Organic Forms (OF). 
 
Yr. 9 Purple - Dreams/Surrealism  (DrS) 
 
Drawing with a range of tones. 
Range of lettering skills with collage/line. 
Clay work – building, shaping and firing. 
 
Final piece 
 
Annotated sketches with pencil of final 
piece idea.  
 
Pencil/Colour work of a final idea. 
 
 
 
 

Execution of final piece. 2d or 3d 
 
All skills will be developed from skills learned 
in units 1 and 2. 
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What their topic means.  
Image moodboard 
Artist Moodboard 
Collage. (CRD) Erin Case (OF) Greg Lamarche. 
(S) Michelle Eismann. 
Gridding up collage into a drawing.  
Photoshop . Digital work – Cecilia Paredes 
(CRD).  Antonio Mora (OF). Valerian 
Marguery (S).   
Painting – Day of the dead – Minna Salo 
(CRD).  O’Keefe (OF).  Todd Eberle (S). 
 
 
Extended writing task. Pupils write a fictional 
piece to an art gallery about exhibiting their 
work.  
 
 
 
 
 
 
 
 
 

Drawing – (CRD) Pencil study from photo. H 
and B pencils (OF) Chalk - Andreas Feininger. 
(S) Ian Murphy 
Lettering – Stefan Sagmeister (CRD) 
3d – (OF) Relief Clay (Chris Gryder). (S) Clay – 
Sol Le Witt, Joel Shapiro. (CRD) Clay 
outcome. 
 
Final piece 
 
Able to understand importance of planning 
an idea and developing it into a final 
outcome. 
 

Execution of final piece. 2d or 3d 
 
All Knowledge will be developed from 
knowledge learned in the unit of work. 



SUBJECT: Art and Design CURRICULUM OUTLINE  
 

AS
SE

SS
M

EN
T 

  

Formative assessment in pupils’ books. 
 
 
 
 
 
 
 
 

Formative assessment in pupils’ books. 
Summative assessment ‘Bookwork and 
outcomes’. 
 

Formative assessment in pupils’ books. 
Summative assessment ‘Final piece 2d/3d.’  
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Pupils can:  
• save images from the internet and have an 

understanding of copyright laws 
• search for information using a search engine 
• create a good poster to explain how to use 

computers responsibly 

Pupils can: 
• convert binary numbers to denary numbers 
• convert denary numbers to binary numbers 
• create a presentation about how control 

technology is used in modern life 
• enter text and numbers onto a spreadsheet 

and apply basic formatting such as changing 
font, size and colour 

• create basic calculations including +, -, * and 
/.  I can use the SUM function. 

• select a suitable graph type for the data and 
can consistently create good quality and well 
formatted graphs 

• use advanced functions such as COUNTA and 
some text functions.  I understand the 
difference between relative and absolute cell 
references 

• create a professionally formatted 
spreadsheet and make predictions about 
how changes in data will affect the outcomes 
on the spreadsheet 

• use BODMAS in a formula, Comparison 
Operators and more advanced functions 
such as AVERAGE, MIN and MAX 

• create a professionally formatted 
spreadsheet and make predictions about 
how changes in data will affect the outcomes 
on the spreadsheet  

 

Pupils can: 
• carry out searches using single criteria 
• use the greater than and less than searches 
• create a professional looking quiz including 

suitable questions for different target 
audiences 

• create a comprehensive plan including all 
navigation, text and images 

• create a professional looking interactive 
presentation including a good storyline, 
suitable formatting and relevant high quality 
images 

• create a professional looking interactive 
presentation including a good storyline, 
suitable formatting and relevant high quality 
images 
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Using the school network  
This unit is teaches the students about the school 
network, file management, organisation of work 
including folders and subfolders. The understand 
the rules used in a computing classroom to 
ensure they use it safely.  
 
E-Safety. 
This unit teaches the pupils about how to stay 
safe when using the internet and social 
networking websites. They look at the effects of 
cyber bullying and what to do if they are being 
bullied or see somebody else being bullied. They 
also learn about the dangers to their technology 
including viruses, worms and Trojans 
 
 

Binary & Control 
This unit introduces pupils to the concept of 
binary. They become familiar with the denary 
system (base 10) and the binary system (base 2). 
The students practise converting both from 
binary to denary and from denary to binary. They 
also look at how control technology is used in the 
modern world and they create a presentation to 
show what they have learnt about control 
technology 
 
Spreadsheets & Modelling 
This unit teaches the pupils about the basics of 
using a spreadsheet. It introduces them to the 
concepts of entering numbers and text, 
formatting data, formula (+,-,* and /), Functions 
(Sum, Average, Min, Max), sorting and filtering 
data, using comparison operators (<, >, <=, >=, = 
and <>) using absolute and relative cell 
references, replicating formula and functions, 
creating graphs and modelling data. Extension 
activities also allow pupils to look into CountA 
and text functions and conditional formatting. 
 

Analysing Data & Asking Questions 
This unit allows the pupils to explore different 
ways of performing research. They use a 
spreadsheet to sort and filter data to answer 
questions. They also search the internet to find 
out the answers to a number of questions using a 
variety of techniques. Finally, they need to create 
a family based quiz where they plan the 
questions themselves and research the answers 
 
Pivot Stick 
This unit teaches the pupils to create “frame-by-
frame” animations using Pivot Stick Animator 
software. It focuses on importing images and 
creating natural body movements. They will then 
plan, create and evaluate a short animation to 
teach pupils about road safety. 
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In computing pupils are assessed formatively using the following methods: 
 
Observation of working practices 
Questioning pupils 
Teacher analysis of work  
Interviews and discussions with pupils 
Pupils’ self-assessment and peer assessment of work 
There will be a summative exam at the end of the year 
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Pupils can: 
• describe the difference between hardware 

and software 
• explain the difference between applications 

software, operating system software and 
utilities software and identify software for 
each group 

• identify key people and explain what they 
did to help in the development of computers 

• explain the terms “internet”, “world wide 
web” and “cloud computing 

• explain what is meant by the term digital 
divide and how this can affect people 

 
• judge if a website can be trusted 
• collect images from the internet that 

supports a view point 
• use open and closed questions in a survey 

and create graphs to show some of the 
results from the closed questions 

• create a professional looking brochure 
including information form a range of 
sources, persuasive arguments and clear 
images 

• make relevant improvements to my own 
work because of the feedback I received 
from others 

 

Pupils can: 
• create a table, name the fields, select the 

data type with help and add data 
• select suitable field sizes for all text fields 

and explain how data in a table and a form 
are linked together 

• create queries using multiple criteria and 
logical operators 

• use wildcards to search for more flexible 
data 

• explain the term relational database and 
flat-file database and identify the primary 
key in tables 

• create a calculated query 
• create professional looking forms and 

reports 
 
• Create simple code to ask for input from the 

user and display the output using the print 
statement 

• Use If…ElseIf…Else statements in their code 
• Add iteration using while and for loops 

correctly in their code. 
• Use strings and integers in their variables 
• Apply computational thinking skills to 

problems and produce solutions using a 
variety of techniques 

Pupils can: 
• Create simple code to ask for input from the 

user and display the output using the print 
statement 

• Use If…ElseIf…Else statements in their code 
• Add iteration using while and for loops 

correctly in their code. 
• Use strings and integers in their variables 
• Apply computational thinking skills to 

problems and produce solutions using a 
variety of techniques 
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Technology 
This unit introduces pupils to some technological 
terminology and the history of computing. They 
will learn about hardware including input, output 
and storage devices. They will also look at 
software including operating systems, 
applications software and utilities software. They 
will learn about the main phases in the 
development of computers from the abacus to 
the present day and finally the development of 
the internet and cloud computing. This unit will 
give the pupils a deeper understanding of 
technology and make sure they are familiar with 
common terms which they may have otherwise 
been too embarrassed to ask about. 
 
Do Aliens Exist? 
This unit covers a multitude of skills including 
performing secondary research using the 
internet and paper sources and primary research 
creating a questionnaire and analysing the results 
in a spreadsheet. They will then plan, create and 
evaluate a 3 fold brochure to show their finding 
from the research and describe if they think that 
aliens exist 
 

Databases 
In this unit the pupils learn about using a 
relations database. They create a simple flat file 
database, look at data types and properties. They 
also create queries including basic criterion, 
multiple criteria and logical operators. They use a 
relational database, understand what primary 
keys are and one-to-many relationships. They 
create forms and reports to show the data and 
finally recap all the skills they have learnt to solve 
a murder 
 
Programming using Python 
This unit teaches the pupils the basics of 
programming using Python. They create a variety 
of coded solutions to simple problems and use 
variables, data types, If statements, advanced If 
statements and loops. This unit helps the pupils 
learn about computational thinking skills and 
planning code and is the perfect introduction to 
more advanced programming and builds on what 
they learnt in Scratch. 

Programming using Python 
This unit teaches the pupils the basics of 
programming using Python. They create a variety 
of coded solutions to simple problems and use 
variables, data types, If statements, advanced If 
statements and loops. This unit helps the pupils 
learn about computational thinking skills and 
planning code and is the perfect introduction to 
more advanced programming and builds on what 
they learnt in Scratch. 
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In computing pupils are assessed formatively using the following methods: 
 
Observation of working practices 
Questioning pupils 
Teacher analysis of work  
Interviews and discussions with pupils 
Pupils’ self-assessment and peer assessment of work 
There will be a summative exam at the end of the year 
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Pupils can: 
• describe the difference between hardware 

and software 
• explain the difference between applications 

software, operating system software and 
utilities software and identify software for 
each group 

• identify key people and explain what they 
did to help in the development of computers 

• explain the terms “internet”, “world wide 
web” and “cloud computing 

• explain what is meant by the term digital 
divide and how this can affect people 

 
 
 
 
 
 
 
 

Pupils can: 
• create a table, name the fields, select the 

data type and add data 
• select suitable field sizes for all text fields 

and explain how data in a table and a form 
are linked together 

• create queries using multiple criteria and 
logical operators 

• use wildcards to search for more flexible 
data 

• explain the term relational database and 
flat-file database and identify the primary 
key in tables 

• create a calculated query 
• create professional looking forms and 

reports 
 
• explain what makes a good website 
• planned the house style of my website, 

planned a consistent look, planned the 
navigation around the system and given 
detailed plans for the text and images on 
each web page 

• create professionally formatted web pages 
using consistent navigation, a clear house 
style and is suitable for the purpose and 
target audience 

• write a detailed self-evaluation of my 
website and make suitable improvement to 
it 

Pupils can: 
• Create simple code to ask for input from the 

user and display the output using the print 
statement 

• Use If…ElseIf…Else statements in their code 
• Add iteration using while and for loops 

correctly in their code. 
• Use strings and integers in their variables 
• Apply computational thinking skills to 

problems and produce solutions using a 
variety of techniques 
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Technology 
This unit introduces pupils to some technological 
terminology and the history of computing. They 
will learn about hardware including input, output 
and storage devices. They will also look at 
software including operating systems, 
applications software and utilities software. They 
will learn about the main phases in the 
development of computers from the abacus to 
the present day and finally the development of 
the internet and cloud computing. This unit will 
give the pupils a deeper understanding of 
technology and make sure they are familiar with 
common terms which they may have otherwise 
been too embarrassed to ask about. 
 
Networks 
The pupils learn the hardware and software 
involved in networks, the star, ring and bus 
topologies as well as learning more about what a 
network administrator does and using tools such 
as IPCONFIG and PING. They also learn about 
security dangers such as spyware, viruses and 
worms and how to avoid them. 
 

Databases 
In this unit the pupils learn about using a 
relations database. They create a simple flat file 
database and look at data types and properties. 
They also create queries including basic criterion, 
multiple criteria and logical operators. They use a 
relational database, understand what primary 
keys are and one-to-many relationships. They 
create forms and reports to show the data and 
finally recap all the skills they have learnt to solve 
a murder 
 
Creating Websites 
This unit shows the pupils how to create a 
professional looking website. They evaluate 
existing websites and use that knowledge to 
plan, create, test and evaluate their own 
websites. They will be using Macromedia 
Dreamweaver to create the website and will 
learn how to insert text, images, roll-over images, 
tables, hyperlinks, buttons and image hotspots. 
They could also include the animation they 
created in Unit 4 – Flash in their website. 
 
 
 
 

Programming using Python 
This unit teaches the pupils the basics of 
programming using Python. They create a variety 
of coded solutions to simple problems and use 
variables, data types, If statements, advanced If 
statements and loops. This unit helps the pupils 
learn about computational thinking skills and 
planning code and is the perfect introduction to 
more advanced programming and builds on what 
they learnt in Scratch. 
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In computing pupils are assessed formatively using the following methods: 
 
Observation of working practices 
Questioning pupils 
Teacher analysis of work  
Interviews and discussions with pupils 
Pupils’ self-assessment and peer assessment of work 
There will be a summative exam at the end of the year 
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Freeze Frame 
Thought Tracking 
Still Images 
Mime 
Soundscape 
Characterisation 
Devil/ Angel 
Flashback/Flashforward 
 

Devil and Angel 
Whole class still image 
Hot seating 
Students in role 
Depiction  
Vocal Collage 
Speech Tracking 
Spontaneous improvisation 
 

Tunnel of Thoughts 
Conscience Alley 
Speech Tracking 
Marking the Moment 
Polished Improvisation 
Teacher in Role 
Thought Tracking 
Captioning 
Forum Theatre 
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Over the term students cove a ½ term of 
Music and ½ term of Drama. 
In drama the students study: 
 
 
Introduction to Drama  
 
Students are given a basic introduction to 
key explorative strategies that  they will use 
and develop over the course of the year to 
develop their own understanding knowledge 
and understanding in drama   
 
 
 
 
 

Over the term students cove a ½ term of 
Music and ½ term of Drama. 
In drama the students study: 
 
 
Robin Hood 
 
Students are given a starting point as the 
village in medieval times is under threat 
from a powerful man.  They begin by 
developing a character that takes part in a 
whole class performance.  As the character 
develops they explore status and develop 
different storylines along the way. 

Over the term students cove a ½ term of 
Music and ½ term of Drama. 
In drama the students study: 
 
 
Bullying 
 
Students explore many Explorative 
Strategies through the theme of Bullying. 
Students are asked to create a three 
dimensional character from a given 
background history and are able to respond 
in role, presenting their character both 
physically and vocally. 
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Assessment will look at three different 
areas.   
Creating 
Performing 
Responding 
 
Teacher Evaluation 
Peer and Self Evaluation  
Final Performance 
Dirt Time – Self Reflection 
 
Extended Writing Task 
 
Students are to create an online blog about 
each Explorative Strategy. They need to 
write what each strategy is and how they 
have used it.  This needs to be informative to 
anyone who wants to learn about the 
Explorative Strategies used within Drama.   

Assessment will look at three different 
areas.   
Creating 
Performing 
Responding 
 
Teacher Evaluation 
Peer and Self Evaluation  
Final Performance 
Dirt Time – Self Reflection 
 
Extended Writing Task 
 
Students are to writer a diary entry as the 
woman who cannot afford to pay her rent.  
You needs to explain what the character is 
feeling about her situation and also about 
her family and others around her.  Also they 
could write about her feelings towards the 
Sheriff.   This should be done in great detail. 
 
  

Assessment will look at three different 
areas.   
Creating 
Performing 
Responding 
 
Teacher Evaluation 
Peer and Self Evaluation  
Final Performance 
Dirt Time – Self Reflection 
 
Extended Writing Task 
 
Students are to write a support leaflet for 
new Year 6 students who are coming into 
Farringdon next year.  They are to explain 
the effects of Bullying and what support is 
offered and where to seek advice and help. 
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Narration 
Devil and Angel 
Marking the moment 
Tunnel of Thoughts 
Character chair 
Rolling Tableaux 
Gossip Circle 
Forum Theatre 
Mime 
Still Image 
One – word drama  
Physical Theatre 

Role on the Wall 
Character Development 
Hot Seating 
Improvisation 
Drama Evaluations 
Drama Vocab 
Creating atmosphere and tension 
Still Images 
Flash Back/ Flash Forward 
Space 
Proxemics 
On screen Acting. 
 

Role on the Wall 
Conscience Alley 
Still Image 
Hot Seating 
Thought Tracking  
Dramatic Action 
Devising 
Script writing for a purpose 
Genre 
Performing a text 
Learning Lines 
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Space 
 
Using the topic of Space students are asked 
to become professionals and design their 
own planets. They explore how to create 
mood and atmosphere within a 
performance. They also begin to explore a 
character in more depth using different 
Explorative Strategies. 
 
 
Pantomime 
 
Students are introduced to the genre of 
Pantomime.  They then look at different 
characters and how they are portrayed in 
this genre.  They then develop their script by 
working with texts and developing their own 
scripts for performance. 
 
 

 
Scornbury Manor 
 
Students are given a scenario and they have 
to develop a character from a given story. 
They explore the character through the use 
of voice, gesture and movement. Students 
are to explore how tension and atmosphere 
are created within a performance.  They will 
explore the use of technology within their 
performance.   
 
Mystery Pictures 
 
Students are going to react imaginatively to 
a given stimulus.  They are going to discover 
the way in which the medium of Drama is a 
powerful way of expressing attitudes and 
emotions that are sometimes difficult to 
take about.  They are able to begin to use a 
wide range of explorative strategies to 
explore the feelings of a character. 

 
Read My Daughter’s Diary 
 
Student are given the opportunity to put 
what they have studied into practise they 
become independent learners and are able 
to begin to recognise the appropriate 
Explorative Strategy to be used in 
conjunction with a given task.  They explore 
and create believable well established 
characters. 
 
Script 
 
Students begin to examine a playwright, 
where they came from and what influences 
where there at the time.  They look at some 
of the characters that were created and 
bring these characters to life using scripted 
pieces and improvised scenes.  
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Assessment will look at three different 
areas.   
Creating 
Performing 
Responding 
 
Teacher Evaluation 
Peer and Self Evaluation  
Final Performance 
Dirt Time – Self Reflection 
 
 
 
Extended Writing Task 
 
Students are to write a diary entry in the role 
of an astronaut having their last evening on 
earth before taking on a very important 
mission. 
 
 
Students are to write a scene for a 
Pantomime story they have chosen.  The 
script needs to be 2 sides of A4. 
 

Assessment will look at three different 
areas.   
Creating 
Performing 
Responding 
 
Teacher Evaluation 
Peer and Self Evaluation  
Final Performance 
Dirt Time – Self Reflection 
 
 
 
Extended Writing Task 
 
Students are writing a monologue that 
explores the feelings of the Lady from 
Scornbury Manor. You must write how she is 
feeling and inform the audience what has 
happened to her.  
 
Students are to imagine they are that 
character and they must draw pictures that 
represent their thoughts and feelings in their 
head.  Presenting these to the rest of the 
class. 

Assessment will look at three different 
areas.   
Creating 
Performing 
Responding 
 
Teacher Evaluation 
Peer and Self Evaluation  
Final Performance 
Dirt Time – Self Reflection 
 
 
 
Extended Writing Task 
 
Students are to write a series of status 
updates from Ruth at the party explaining 
about her feelings and what is happening at 
the party.  
 
Students research different playwrights and 
discover the genre in which they write. They 
have to create an informative presentation 
to the rest of the class about the playwright, 
the genre and one of their plays. 
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Hot Seating 
Polished Improvisation 
Improvisation  
Role on the Wall 
Still Images 
Narration  
Documentary Theatre 
 
 

Working on a text 
Marking the Moment 
Tunnel of Thoughts 
Vocal Collage 
Voice 
Mime 
Forum Theatre 
Abstract Drama 
Polished Improvisation  

Devising 
Scripting 
Direction  
Performing  
Responsible for their own role 
Production 
 



SUBJECT  DRAMA (Taught as a carousel) CURRICULUM OUTLINE  
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Little Sister  (Character Development) 
 
Students are asked to create a character for 
the Little Sister house.  They will begin by 
developing and establishing a character 
using different strategies. They will then 
bring this character to life and show how this 
character develops over time in the Little 
Sister house. 
 
Establishing a character for a role 
 
Students will look at a particular genre and 
develop a character with in it.  They will be 
able to recognise the differences between 
the characters they have created and the 
characters they are being asked to create 
now 
 
 
 

 
Macbeth 
 
Students are introduced to the play Macbeth 
and they look at the play as a whole.  They 
develop strategies for looking and exploring 
different characters within the play and 
establishing these characters within the 
performance 
 
 
Gender Issues 
 
Students look at different perspectives of 
gender and race over history as a source to 
explore different strategies.   They develop 
strong characters with emotion conviction to 
their audience. 

 
 
 
 
Devised Theatre in Education Piece 
 
Students will become an independent 
Theatre In Education Company.  They will be 
given a brief by a company in which they 
have to design and create a specific 
performance for a particular target 
audience.  They will each become a member 
of a board in which they will each be given 
roles and responsibilities that they will be 
responsible for and have to act upon. 
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Assessment will look at three different 
areas.   
Creating 
Performing 
Responding 
 
Teacher Evaluation 
Peer and Self Evaluation  
Final Performance 
Dirt Time – Self Reflection 
 
Extended Writing Task 
 
Students are to write an interview of the 
Little Sister character first entering the Little 
Sister house. 
 
 
Students are to write a scene for a 
Pantomime story they have chosen.  The 
script needs to be 3 sides of A4. 
 
 

Assessment will look at three different 
areas.   
Creating 
Performing 
Responding 
 
Teacher Evaluation 
Peer and Self Evaluation  
Final Performance 
Dirt Time – Self Reflection 
 
Extended Writing Task 
 
Students are to write a letter to Macbeth in 
role as Lady Macbeth.  The letter must show 
the state of mind of Lady Macbeth mind 
near the end of the play.  
 
Students are going to write a Newspaper 
article about a specific issue that they think 
their readers need to know about. (Writing 
for a specific audience) 

Assessment will look at three different 
areas.   
Creating 
Performing 
Responding 
 
Teacher Evaluation 
Peer and Self Evaluation  
Final Performance 
Dirt Time – Self Reflection 
 
Extended Writing Task 
 
Students are to write a letter to the Head 
Teacher of the Primary school to promote 
the Theatre in education company saying 
what services they offer. 
 
Students are to create a leaflet for a target 
audience that supports the themes and 
issues dealt with in the companies Theatre In 
Education piece.   
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Fending for yourself 
Students will learn about health and safety to work 
safely and hygienically in the kitchen. 
They will also learn how to use the three key parts 
of the cooker hob, grill and oven. 
Design and make a simple salad 
Students will use the design process to investigate 
different types of one pot salad including pasta, 
rice and couscous. They will improve their practical 
skills through the use of the claw and bridge grip. 
 

Design and make a hearty soup 
Students will use the design process to investigate 
different types of soup and soup ingredients. They will 
improve their practical skills through further development 
of knife skills and use of the hob to demonstrate boiling 
and simmering. 
Design and make scones 
Students will use the design process to investigate the 
rubbing in method and produce different types of scones. 
They will develop their practical skills through an 
introduction to the rubbing in method and the use of the 
oven. 
 

Design and make a pizza 
Students will use the design process to investigate bread 
making and produce pizzas for a specific target group/young 
children. They will develop their practical skills through an 
introduction to bread making including kneading, rolling, 
shaping and the use of the oven. 
Design and make a recipe book 
Students will investigate the terminology used in cookery 
books and recipes and explore how they can be used to 
develop recipes and plans of making. Students will develop 
their practical skills through literacy, weighing and 
measuring and through practical dishes such as crumbles 
and tea loaves. 
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Students learn about the healthy eating through 
the eatwell plate, ingredients used in salads, 
emulsions and salad dressing. 

Students learn about the functions of ingredients and how 
the hob works by conduction and the oven by convection. 
They will learn the difference between boiling and 
simmering and how to combine ingredients to produce a 
suitable result. They will also learn how ingredients can be 
adapted and changed to suit a focus such as healthy 
eating. 
  
 
 

They will learn how bread is made and function of yeast.  
They will research different famous chefs and look at some 
of their cookery books. Through literacy they will explore the 
terminology used in cookery and use it produce their own 
recipe pages. They will investigate ratios used in recipes and 
the affect these have on the actual final outcomes. 



SUBJECT  Food Technology (Taught as a carousel)     CURRICULUM OUTLINE  
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A base line assessment will be carried out within 
the first few weeks of the course. 
Students are assessed on the design process this 
includes analysis, research and conclusions, 
specification, ideas and evaluation, development 
of the chosen idea, planning, making, testing and 
evaluation at the end of each unit. 
A homework booklet will also be part of the child’s 
assessment for this unit 
 
 
 
 
 

Students are assessed on the design process this includes 
product analysis, specification, planning, making, testing 
and evaluation at the end of each unit 
A homework booklet will also be part of the child’s 
assessment for this unit 
 
 
 

Students are assessed on the design process this includes 
research and conclusions, planning, making, testing and 
evaluation at the end of each unit. 
A homework booklet will also be part of the child’s 
assessment for this unit 
A final examination will also be given to students at the end 
of the year to assess their progress. 
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To design and make a pasta dish 
. Students will use the design process to investigate 
different types of sauces including reduction and roux to 
produce a selection of pasta meals suitable for a family 
 

To design and make a multicultural dish 
Students will use the design process to 
investigate different rice and noodle based 
dishes including risotto, paella, stir fry noodles 
and pillau. They will then use the ingredients 
experienced to produce a fusion savoury dish. 
 
 
 
 

To design and make a healthy burger 
Students will use the design process to explore the idea of a 
burger being an unhealthy product and set about producing 
a healthy alternative using some of the flavours and 
ingredients they have experienced in the previous two units 
of work. 
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Students can identify the ingredients used to make pasta 
and name a number of types and how they are used. They 
can explain the difference between a roux and reduction 
sauce and know how to make them. They understand the 
process of gelatinisation and how it is used in sauce making. 

Student can identify the different types of rice 
and how they are cooked in different ways to 
produce different results. They can name dishes 
from different countries and cultures and how 
they might differ in ingredients according to 
availability. They can name different herbs and 
spices and discuss how they might be used in 
dishes and describe how they might taste. 
 
 
 

Students can identify the health issues related to fast foods 
and can identify ways of adapting recipes to overcome this. 
They understand the different types of meat and meat 
alternatives and can use this knowledge to produce healthy 
options. They can consider ethical issues and discuss ways of 
reducing the effect on the environment. 
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Students are assessed on the design process this includes 
analysis, research and conclusions, specification, ideas and 
evaluation, development of the chosen idea, planning, 
making, testing and evaluation. 
A homework booklet will also be part of the child’s 
assessment for this unit 
 
 
 
 

Students are assessed on the design process this 
includes research and conclusions, specification, 
ideas and evaluation, development of the chosen 
idea, planning, making, testing and evaluation. 
A homework booklet will also be part of the 
child’s assessment for this unit 
 
 
 
 

Students are assessed on the design process this includes 
analysis, research and conclusions, specification, ideas and 
evaluation, development of the chosen idea, planning, 
making, testing and evaluation. 
A homework booklet will also be part of the child’s 
assessment for this unit 
A final examination will also be given to students at the end 
of the year to assess their progress. 
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To design and make a cake for a special diet 
Students will use the design process to investigate different 
special diets including coeliac, diabetic, lactose intolerant 
and investigate ways to produce products suitable for these 
specific dietary needs. Students will identify their own 
target group. They will learn the various cake making 
methods including creaming, melting and whisking and 
apply these methods to their own design ideas. They will 
also explore different cake decorating techniques and how 
they can be used to produce a range of results. 

To design and make a multicultural hand held 
snack 
Students will use the design process to 
investigate different types of pastry and how 
they can be used to produce a range of different 
products. These include short crust, flaky and 
filo. They will also look at alternatives casing and 
how they can be used to produce a multicultural 
product. 

To design and make a breakfast bar 
Students will explore the range of breakfast products on the 
market and will use the design process to produce a new 
breakfast bar using flapjacks, muesli bars , fruit rolls and 
granolas bars as the starting point.  
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Students can identify a number of special dietary needs and 
the ingredients that may cause a specific problem. They can 
outline the changes that may be needed to make the 
product suitable for a special needs diet. They can alter 
recipes to produce dishes which are suitable for a specific 
target group. They can predict the changes these alternative 
ingredients might make to the recipes they are using. 

Students can identify different types of pastry 
and how the ratio of ingredients varies to 
produce the required characteristics.  They can 
explain the functions of the key ingredients and 
how they may need changing to suit the needs of 
others such as vegetarians. They can discuss the 
importance of hygiene and safety when 
commercially mass producing products. 
 

Students can identify different methods used to produce a 
range of snack bar products. They can describe the functions 
of the ingredients and discuss the health issues attached to 
some of these key ingredients such as sugar. 
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Students are assessed on the design process this includes 
analysis, research and conclusions, specification, ideas and 
evaluation, development of the chosen idea, planning, 
making, testing and evaluation. 
A homework booklet will also be part of the child’s 
assessment for this unit 
 
 

Students are assessed on the design process this 
includes development of idea, planning, making, 
testing and evaluation. 
A homework booklet will also be part of the 
child’s assessment for this unit 
 

Students are assessed on the design process this includes 
analysis, research and conclusions, specification, ideas and 
evaluation, development of the chosen idea, planning, 
making, testing and evaluation. 
A homework booklet will also be part of the child’s 
assessment for this unit 
A final examination will also be given to students at the end 
of the year to assess their progress. 
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  • Identifying 3 types of geography 
• Using scale 
• Drawing contours to show the height of 

the land 
• Locating places using longitude and 

latitude 
• Identifying map symbols 
• Using a compass and creating a route 

 
• Naming and defining parts of the water 

cycle 
• Describing landforms from the upper, 

middle and lower course of a river 
• Comparing a flood from an MEDC and 

an LEDC 

• Using GIS (computer skills) 
• Letter writing 
• Creating graphs 
• Locating areas of Britain 
• Describing psychical and human 

features of Britain 

• Creating climate graphs 
• Compare weather 
• Create a weather forecast 
• Categorizing short term and long term 

effects of hazards 
• Describe plate boundaries 
• Compare the effects in LEDC’s and 

MEDC’s 
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T   1. 3 types of geography 
2. Compass rose and symbols 
3. Four and six figure grid references 
4. Longitude and latitude 
5. Relief and contours 
6. Assessment 

 
1. The water cycle 
2. The drainage basin and the upper course 

of a river 
3. The middle and lower course of a river 
4. The river Tees 
5. Flooding in an MEDC 
6. Flooding in an LEDC 
7. Assessment 

• GIS and crime 
• Our country - Britain 

• Weather and climate 
• Earthquakes and volcanoes 
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 YEAR 8 
 TERM ONE TERM TWO TERM THREE 
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T   • End of unit test on map skills including a 
written assessment where pupils must 
describe a route using the skills they 
have gained throughout the unit 

• Pupils will complete an end of unit 
assessment which will incorporate all 
knowledge they have gained 

•  •  
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• Locating biomes on a global scale 
• Creating food chains using key words 

such as producer 
• Creating a climate graph on the tundra 
• Describing and comparing animal 

adaptations in the Savannah 
• Categorizing threats in the rainforest 
• Describing and comparing animal 

adaptations in the Desert 
 
• Pupils will map countries, landmarks and 

seas in Asia 
• Pupils will describe the one child policy 

in China 
• Pupils will explain why makeup is killing 

tigers in India and consider ways to stop 
it from happening 

• Pupils will consider how to make 
sweatshops in Bangladesh safer and 
better for workers 

• Pupils will categorize causes, effects and 
responses of the Tsunami in Japan 

• Pupils will identify why Nepal has the 
most dangerous airport in the world and 
why people risk their lives to go there 

• Pupils will be able to explain the effects 
of global warming 

• Pupils will create an essay on renewable 
and non-renewable energy 

• Pupils will be able to describe and 
annotate landforms of coastal erosion 
and deposition 

• Pupils will be able to describe a range of 
uses for the coast 

• Pupils will name and describe a range of 
erosion and weathering processes found 
at the coast 

• Pupils will explain why people go on 
holiday 

• Pupils will describe and compare 
different tourist destinations 

• Pupils will identify different stages of 
the butler model 

• Pupils will map Russia 
• Pupils will identify a range of physical 

and human features of Russia 
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1. Biomes 
2. Food chains 
3. The Tundra 
4. The Savannah 
5. The Rainforest 
6. The Desert 
7. Assessment 

 
1. Mapping Asia 
2. China- one child policy 
3. India – why is makeup killing tigers 
4. Bangladesh – 2013 factory disaster 
5. Japan – earthquake 
6. Thailand – Tourism 
7. Nepal – the most dangerous airport 
8. Assessment 

• How human and physical processes 
interact to influence and change 
landscape, environments and climate 

• Coasts 

• Economic activity 
• Russia 
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• Pupils will have an assessment where 
they must choose a biome and describe 
the location of the biome. They must 
also create their own animal and explain 
how its adaptations help it survive in the 
area. They must also describe the 
climate and create a food chain using 
key words. There is also an extension 
activity where they can describe and 
explain a problem facing their biome 
and consider possible solutions to the 
problem 

 
• Pupils will create a newspaper article of 

their choice on one problem they have 
looked at, the effect that it has had and 
possible solutions to the problem 

•  •  
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 TERM ONE TERM TWO TERM THREE 
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• Pupils will describe and compare the 

differences in igneous, sedimentary and 
metamorphic rocks 

• Pupils will identify which rocks are suited to 
different uses and describe different types of 
weathering 

• Pupils will describe the formation of 
limestone and put them in chronological 
order 

• Pupils will categorize advantages, 
disadvantages and solutions of quarrying 

• Pupils will describe 3 types of soil and look at 
causes and consequences of soil erosion 

• Pupils will describe, explain and evaluate the 
effects of desertification on the Sahel region 

 
• Pupils will locate and map countries in the 

Middle East 
• Pupils will describe and compare farming 

techniques and natural vegetation growth in 
the middle east and consider what 
techniques could be used in the future 

• Pupils will categorize the advantages and 
disadvantages of the construction of the 
Aswan Dam in Egypt 

• Pupils will think about the effect tourism has 
had in Matmata in Tunisia after the filming of 
Star Wars 

• Describe the changes in Dubai since the 
discovery of oil and consider the effect this 
has had in a social, economic and 
environmental way 

• Describe the desert and create a climate 
graph 

• Create a pie chart on the distribution of 
oil in the Middle East and explain the 
effect the growth of oil has had on the 
area 

 
 
 
 
 
 

• Pupils will describe and annotate the 
formation of a glacier and associated 
landforms 

• Pupils will explain the effect tourism has 
on a glaciated area 

• Categorize causes effects and solutions 
to avalanches 

• Pupils will take part in fieldwork and 
complete a mini coursework on 
population and urbanisation, giving 
them practise of data collection for 
GCSE’s 

• Pupils will look at countries in Africa and 
look at a range of psychical and human 
factors including tourism and drought 

• Pupils will look at international 
development including fashion with 
brands like Nike and Coca Cola 
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1. Types of rock and timescales 
2. Uses of rock and weathering 
3. Limestone 
4. Quarrying 
5. Soil 
6. Desertification 
7. Assessment 

 
1. Mapping the Middle East 
2. Farming 
3. Water conflict 
4. Tourism 
5. Dubai 
6. The desert 
7. Oil 
8. The growth of oil 
9. Assessment 

• Glaciation 
• Population and urbanisation 

• Africa 
• International Development 
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• Pupils will answer GCSE questions based 
on all of the knowledge that they have 
gained in the first unit of work. 

• Pupils will create a newspaper article on 
their knowledge gained from the unit. 

 

•  •  
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Using evidence to find information. 
Descriptions and explanations 
Using evidence to support. 
Assess causation. 
Link causes. 
Evaluate. 
 
 

Using evidence to find information. 
Descriptions and explanations. 
Using evidence to support description. 
Question evidence. 
Assess causation. 
Link causes. 
Evaluate. 
 

Using evidence to find information. 
Descriptions and explanations. 
Using evidence to support description. 
Question evidence. 
Assess causation. 
Link causes. 
Evaluate. 
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What was it like to live in Bede’s World? 
 
 
 
What was life like for the English when 
William took control? 
 
 
 
 
 

Why was the Medieval Church so powerful? Why was the Black Death so terrifying? 
 
 
 
Demands, demands and yet more demands! 
Why were Medieval people so demanding? 
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Explain who Bede was. 
 
 
 
Why did William win the Battle of Hastings? 
 
 
 
 

To be updated in Spring term 
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Using evidence to find information. 
Explanation of key reasons. 
Using evidence to support explanations and 
judgement. 
Question evidence. 
Assess causation. 
Link causes. 
Evaluate and explain evaluation. 
 
 

Using evidence to find information. 
Explanation of key reasons. 
Using evidence to support explanations and 
judgement. 
Question evidence. 
Assess causation. 
Link causes. 
Evaluate and explain evaluation. 

Using evidence to find information. 
Explanation of key reasons. 
Using evidence to support explanations and 
judgement. 
Question evidence. 
Assess causation. 
Link causes. 
Evaluate and explain evaluation. 
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Henry VIII: Star or Monster? 
 
 
 
 
Elizabethan England: Was this really the 
‘Golden Age’? 
 
 
 

‘Culture clash.’ Is this a good description of 
the Native Americans and the Europeans? 
 
 
 
The rulers and the ruled. What were the 
experiences of Empire? 

What was it really like to live in Victorian 
Britain? 
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Was Henry VIII a star or a monster? 
 
 
 
 
 
 
 

 How successful were people’s protests 
throughout the nineteenth century? 
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Using evidence to find information. 
Explanation of key reasons. 
Using a range of evidence to support 
explanations and judgement. 
Question evidence. 
Assess causation and effects. 
Link causes and effects. 
Evaluate and explain evaluation. 

Using evidence to find information. 
Explanation of key reasons. 
Using a range of evidence to support 
explanations and judgement. 
Question evidence. 
Assess causation and effects. 
Link causes and effects. 
Evaluate and explain evaluation. 

Using evidence to find information. 
Explanation of key reasons. 
Using a range of evidence to support 
explanations and judgement. 
Question evidence. 
Assess causation and effects. 
Link causes and effects. 
Evaluate and explain evaluation. 
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What was it like to live in Sunderland in 
1900? 
 
 
 
Why remember the First World War? 
 
 
 

‘The Roaring Twenties’ Why did the USA go 
from boom to bust? 
 
 
 
Why did the Allies win the Second World 
War? 

What has been the impact of attitudes 
towards others throughout the twentieth 
century? 
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What was it like to live in Sunderland in 
1900? 
 
 
 
What caused the First World War? 
 
 

Why did the Allies win the Second World 
War? 

Why did the Black communities find it so 
difficult to be treated equally in the USA? 
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Use number patterns and relationships 

Place value to multiply and divide whole 
numbers and decimals by 10, 100 and 1000. 

Problem solving with Negative Numbers 

Round decimals 

Area and perimeter of a rectangle 

Interpret scales on a range of measuring 
instruments  

Fractions, decimals and Percentages 

Averages of discrete data sets (comparing two 
distributions) 

Written Methods for multiplying and dividing 
any two/three digit numbers 

Probability scale 

Algebra: collecting and simplifying terms, 
multiplying single brackets, substitution, solving 
simple equations 

Constructing and using simple formulae 

Use and interpret coordinates in all four 
quadrants 

Use a calculator efficiently calculate 
fractions/percentages of 
quantities/measurements 

Measure and draw angles to the nearest 
degree, when constructing models and drawing 
or using shapes 

Know and use the angle sum of a triangle and 
that of angles at a point 

Reduce a fraction to its simplest form 

Interpret graphs and diagrams, (e.g. pie charts 
and line graphs 

Apply inverse operations and approximate to 
check answers to problems are of the correct 
magnitude 

Properties of 2-D and 3-D shapes/ Symmetry of 
2D shapes 

Solve simple problems involving ratio and direct 
proportion 

BIDMAS and calculations including using all four 
operations with decimals to two places 

Conversion of units 

Make sensible estimates of a range of measures 
in relation to everyday situations  

Transform shapes (translations, rotations, 
reflections (and enlargements) 

Investigate experimental probability 

Data Collection: Ask questions, plan how to 
answer them and collect the data required 
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September: Level 3-5 Entry Level Assessment 

 

December: Level 3-4, 4-6 or 5-7 Assessment 

(The level of these assessments will be 
dependent on teacher assessment of pupil 
ability) 

 

APP levelled assessments are made 
throughout this term. 

APP levelled assessments are made 
throughout this term. 

May: Level 3-4 or 4-6 Optional Tests * 

(The level of these assessments will be 
dependent on teacher assessment of pupil 
ability) 

* Higher ability students may sit a further Level 5-
7 SAT paper. 

Dependent on ability, students may be extended 
into the Year 8 curriculum 
APP levelled assessments are made throughout 
this term. 
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Generate sequences and write an expression 
to describe the nth term of a sequence 

Percentages (increase and decrease) 

Use systematic trial and improvement 

Real-life graphs 

Area of a triangle and parallelogram; volume 
and surface areas of cuboids 

Angles in parallel lines 

Compare proportions using fractions, decimals 
and percentages 

Design a survey/data collection sheets; 
construct statistical tables; design and use two-
way tables 

Use the formulae for the circumference and 
area of a circle 

Probability - single and two successive events  

Construct and solve linear equations with  

Plot the graphs of linear functions (y = mx + c) 

Problem solving using angles from parallel and 
intersecting lines, triangles and other polygons 

Add and subtract fractions; multiply and divide 
an integer by a fraction 

Construct pie charts; bar charts; frequency 
diagrams; time graphs; and scatter graphs 

Problem solving using proportional reasoning  

Use 2D representations of 3D objects 

Use straight edge and compasses to do 
standard constructions 

Construct functions arising from real-life 
problems and plot their corresponding graphs 

Properties of quadrilaterals 

Divide a quantity into two or more parts in a 
given ratio 

Enlarge 2D shapes, given a centre of 
enlargement and a positive whole-number 
scale factor 

Devise instructions for a computer to generate 
and transform shapes and paths 

Investigate congruent shapes produced by 
translations and reflections 

Probability: mutually exclusive outcomes 

Interpret results of a statistical survey using 
selected tables, graphs and diagrams in 
support 

AS
SE

SS
M
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October/November: Level 3-5, 4-6 or 5-7 
Assessment 

(The level of these assessments will be 
dependent on teacher assessment of pupil 
ability) 

 

APP levelled assessments are made 
throughout this term. 

January: Level 3-5, 4-6 or 5-7 Assessment 

(The level of these assessments will be 
dependent on teacher assessment of pupil 
ability) 

Easter: Level 4-6 or 5-7 Optional Tests 

(The level of these assessments will be 
dependent on teacher assessment of pupil 
ability) 

APP levelled assessments are made 
throughout this term. 

 

Dependent on ability, students may be 
extended into the Year 9 curriculum 
 

 

 



SUBJECT: MATHEMATICS                                                                                      CURRICULUM OUTLINE 
 
 YEAR 9 
 TERM ONE TERM TWO TERM THREE 
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Find terms and the nth term of quadratic 
sequences 

Use multiplicative methods to calculate 
proportional change 

Expand double brackets 

Make estimates and approximations by 
rounding numbers to one significant figure 

Calculate lengths, areas and volumes of prisms 

Accuracy of measurements 

Solve simultaneous equations using algebraic 
and graphical methods 

Estimate the mean, median and range of a set 
of grouped data 

Use measures of speed (and other compound 
measures such as density) to solve problems 

Use relative frequency as an estimate of 
probability and use this to compare outcomes 
of an experiment 

Solve inequalities in one variable and represent 
the solution set on a number line 

Plot graphs of simple quadratic and cubic 
functions, e.g. y = x², y = 3x² + 4, y = x³ 

Understand the effects of multiplying and 
dividing by numbers between 0 and 1 

Add, subtract, multiply and divide fractions 

Construct frequency polygons and lines of best 
fit on scatter graphs 

Use a calculator efficiently and appropriately to 
perform complex calculations 

Explore a statistical problem, identifying 
possible sources of bias and plan how to 
minimise it 

Find the locus of a point that moves according 
to a given rule 

Use Pythagoras’ theorem in 2D 

Understand and use proportionality 

Use formulae from mathematics and other 
subjects: substitution, derivation and changing 
its subject 

Enlarge 2D shapes, by fractional scale factors 

Examine the results of a statistical enquiry, and 
justify the choice of statistical representation in 
written presentation 

Compare two or more distributions and make 
inferences, using the shape of the distributions 
and measures of average and range 

AS
SE
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M
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T 

October: Level 3-5, 4-6 or 5-7 Assessment 

(The level of these assessments will be 
dependent on teacher assessment of pupil 
ability) 

 

APP levelled assessments are made 
throughout this term. 

January: Level 3-5, 4-6, 5-7 or 6-8 
Assessment 

(The level of these assessments will be 
dependent on teacher assessment of pupil 
ability) 

 

APP levelled assessments are made 
throughout this term. 

June: Level 4-6 or 5-7 Optional Tests * 

(The level of these assessments will be 
dependent on teacher assessment of pupil 
ability)  

* Higher ability students may sit a further Level 
6-8 SAT paper. 

 

APP levelled assessments are made 
throughout this term. 

                                                                     



SUBJECT: MFL  CURRICULUM OUTLINE   

 

YEAR 7 

 Knowledge of language (KAL) Develop independence (LLS) Listening  and Reading (LLS) Speaking and Writing 

 
 
 
 

SKILLS 
 

Adapt and vary language. 
Use language creatively. 
Deal with the unpredictable. 
Memorise words and phrases - test 
spellings.  
Use knowledge of core vocabulary and 
structures to work in a variety of 
contexts. 
Use complex language in extended 
sentences. 
Make links between English and the TL. 
Compare and appreciate own and the TL 
culture. 

Use a dictionary, thesaurus, 
glossaries and on line translators.  
Use a range of resources for 
research. 
Express feelings and opinions.  
Use TL for real purposes. 
Thinking skills. 
Co-operative learning skills. 
 

Listen for gist and detail. 
Skim texts and interpret 
meaning. 
Scan texts for detail. 
Adapt texts. 
Translate from the TL to English 
and into the TL from English. 
Use authentic materials; songs, 
videos, stories and poems. 
Listen and read for personal 
enjoyment. 
Read aloud. 

Pronunciation and intonation. 
Sound Spelling Link (SSL). 
Respond to spoken and written 
language. 
Communicate in pairs. 
Ask and answer questions. 
Initiate and develop 
conversations. 
Evaluate, redraft and improve 
written language. 
 

 TERM ONE TERM TWO TERM THREE 

 
 

KNOWLEDGE 
CONTENT 

 

Nouns and gender – indefinite and definite articles. 
Adjectives and adjectival agreements.  
Possessive adjectives. 
Verb patterns for regular er/ir/re verbs. 
Irregular verbs avoir (to have) and être (to be). 
Negatives and quantifiers. 
Question words and phrases. 
Connectives. 
Time phrases, time frequency words and 
sequencing words. 
Opinions with simple reasons. 
Spoken and written short texts. 

Develop knowledge and content from term 
one and also  include: 
Irregular verbs faire (to do) and aller (to go). 
Modal verb expressions + infinitive of verb. 
Verbs of opinion + 2

nd
 verb infinitive. 

Future tense using the verb aller. 
Phrases to express future hopes and dreams. 
Comparisons and superlatives. 
Compound sentences and subordinate 
clauses. 
Opinions with fully developed reasons. 
Spoken and written longer texts. 

Develop knowledge and content from term 
one and term two and also include: 
 
Main irregular verbs. 
Perfect tense. 
Future tense. 
Expressions using the imperfect tense. 
Complex sentences – (P.E.E.) Point Evidence 
Explanation.  
Spoken and written extended texts. 
 

 
ASSESSMENT 

 

Continuous self and peer assessment  and 
summative  assessment  of all the 4 skills,  
listening, reading, speaking and writing, within the 
context of “The Identity and culture of the target 
language countries, the people and their 
relationships with family and friends”. 

Continuous self and peer assessment and 
summative assessment of all the 4 skills, 
listening, reading, speaking and writing, 
within the context of “Current and future 
study, career choices and ambitions”.    

Continuous self and peer assessment and 
summative assessment of all the 4 skills, 
listening, reading, speaking and writing, 
within the context of “Free time activities 
and technology in everyday life”.    



SUBJECT: MFL CURRICULUM OUTLINE   

 TERM ONE TERM TWO TERM THREE 

 
ASSESSMENT 

 

Continuous self and peer assessment and 
summative assessment of all the 4 skills, 
listening, reading, speaking and writing, within 
the context of “Free time activities and 
technology in everyday life”.    

Continuous self and peer assessment and 
summative assessment of all the 4 skills, 
listening, reading, speaking and writing, within 
the context of “Home, town and region and 
related social and environmental issues”. 

Continuous self and peer assessment and 
summative assessment of all the 4 skills, 
listening, reading, speaking and writing, within 
the context of “Healthy and unhealthy living 
and the resulting social issues”.    

 

YEAR 8 

 Knowledge of language (KAL) Develop independence (LLS) Listening  and Reading (LLS) Speaking and Writing 

 
 
 
 

SKILLS 
 

Adapt and vary language. 
Use language creatively. 
Deal with the unpredictable. 
Memorise words and phrases - test 
spellings.  
Use knowledge of core vocabulary 
and structures to work in a variety 
of contexts. 
Use complex language in extended 
sentences. 
Make links between English and 
the TL. 
Compare and appreciate own and 
the TL culture. 

Use a dictionary, thesaurus, 
glossaries and on line translators.  
Use a range of resources for 
research. 
Express feelings and opinions.  
Use TL for real purposes. 
Thinking skills. 
Co-operative learning skills. 
 

Listen for gist and detail. 
Skim texts and interpret meaning. 
Scan texts for detail. 
Adapt texts. 
Translate from the TL to English 
and into the TL from English. 
Use authentic materials; songs, 
videos, stories and poems. 
Listen and read for personal 
enjoyment. 
Read aloud. 
 

Pronunciation and intonation. 
Sound Spelling Link (SSL). 
Respond to spoken and written 
language. 
Communicate in pairs. 
Ask and answer questions. 
Initiate and develop 
conversations. 
Evaluate, redraft and improve 
written language. 
 

 LISTENING  READING SPEAKING WRITING 

 
KNOWLEDGE 

CONTENT 
 

Build on Year 7 knowledge and 
content: 
Identify and note main points and 
specific details from language 
spoken at normal speed.  
Texts include present and past or 
future events.  
Texts are drawn from a range of 
topics and include longer passages. 

Build on Year 7 knowledge and 
content: 
Identify and note main points and 
specific details, including opinions.  
Understand a range of written 
material, covering familiar 
contexts, including texts 
describing present and past or 
future events. 
Independent reading includes 
authentic materials.  

Build on Year 7 knowledge and 
content : 
Short conversations, conveying 
information and opinions in 
simple terms.  
Refer to everyday activities and 
interests as well as recent 
experiences or future plans. 
There may be some errors, but 
pupils can be understood with 
little or no difficulty. 

Build on Year 7 knowledge and 
content: 
Produce short paragraphs 
conveying information and 
opinions.  
Refer to everyday activities and 
recent experiences or future plans.  
There may be some mistakes but 
the meaning can be understood 
with little or no difficulty. 



SUBJECT : MFL  CURRICULUM OUTLINE  

 
SKILLS 

Build on Year 7 and Year 8 skills and: 
Understand and respond to GCSE exam 
rubrics. 
Work collaboratively to solve problems. 
Evaluate personal performance and peer 
performance. 
Cope with a greater degree of 
unpredictability. 
Deal with a widening range of potential 
problems in language. 

Improvise and paraphrase. 
Link sentences and paragraphs. 
Structure ideas, edit and redraft. 
Independently adapt previously learned 
language. 
Use reference material to improve accuracy and 
extend language. 
Understand and use more accurately a widening 
range of vocabulary and structures including 
some unfamiliar language. 

Draw conclusions and inferences. 
Give full and accurate descriptions. 
Understand and express attitudes and 
emotions. 
Develop personal points of view and vary 
expression. 
Discuss, express and justify ideas and 
opinions. 
 

 LISTENING READING SPEAKING WRITING 

 
KNOWLEDGE 

CONTENT 
 

Build on Year 7 and Year 8 
knowledge and content: 
Identify and note main points and 
extract details and points of view 
from longer passages spoken at 
normal speed.  
The spoken texts may include past 
and future events.  
Texts are draw from a variety of 
topics that include familiar 
language in unfamiliar contexts. 

Build on Year 7 and Year 8 
knowledge and content: 
Identify and note main points and 
specific details, including points of 
view from authentic and simulated 
texts. 
Texts are drawn from a variety of 
topics which may include past and 
future events.  
Texts include some unfamiliar 
language. 

Build on Year 7 and Year 8 
knowledge and content: 
Develop conversations and simple 
discussions which may include 
past and future events.  
Express personal opinions and 
show an ability to deal with some 
unpredictable elements. A clear 
message and pronunciation and 
intonation are generally accurate. 

Build on Year 7 and Year 8 
knowledge and content: 
Express personal opinions and 
write in longer paragraphs 
about a variety of topics. 
Writing is both factual and 
imaginative and may include 
past and future events.  
The style is basic but the 
message is clear. 

 TERM ONE TERM TWO TERM THREE 

 
ASSESSMENT 

GCSE context of “Lifestyle” unit 
“Relationships and choices” 
Continuous self and peer assessment of all the 4 
skills, listening, reading, speaking and writing. 
Summative assessment: 
Listening and Reading 
Speaking – role-play, photo card, conversation. 
Writing – a list, short replies to questions, 
translate phrases from English to the target 
language and a letter. 

GCSE context of “Leisure” unit “Free time and 
Media” 
Continuous self and peer assessment of all the 4 
skills, listening, reading, speaking and writing. 
Summative assessment: 
Listening and Reading 
Speaking – role-play, photo card, and conversation. 
Writing – a list, short replies to questions, translate 
phrases from English to the target language and a 
letter. 

GCSE units “Relationships and 
choices” and “Free time and 
Media”. 
Summative assessment 
GCSE Foundation Listening 
GCSE Foundation Reading 
GCSE Controlled Oral Assessment 
GCSE Controlled Writing Assessment 

 

 YEAR 9 (GCSE Transition Year) 



SUBJECT : Physical Education CURRICULUM OUTLINE  
 

 YEAR 7 
 TERM ONE TERM TWO TERM THREE 

 
SK

IL
LS

 
 

• Acquire and develop basic skills and techniques in all activity areas.  Engage in competitive sports and activities.   
• Understand basic rules and tactics for all activity areas. 
• Understand and develop physical and mental capacity in all activity areas. 
• Evaluating and improving. Pupils should understand what makes a performance effective and how to apply these principles to their 

own and others’ work.  Identify basic strengths and weaknesses in performance 
• Warming up and cooling down.  Pupils should understand how and why we warm up and cool down.  Warm up in small groups. 
• Pupils should develop the confidence and interest to get involved in exercise, sports and activities out of school and in later life, and 

understand and apply the long-term health benefits of physical activity. 
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Girls  complete the following blocks of work before Easter 
Netball, Dance, Swimming, Fitness, Handball and Trampolining. 
 
Boys complete the following blocks of work before Easter 
Handball, Rugby, Dance, Table tennis, Swimming and Fitness. 
 
 

Girls complete the following blocks of work 
after Easter 
Athletics, Tennis and Rounders 
Boys complete the following blocks of work 
after Easter 
Athletics, Tennis, Rounders and Cricket. 

 
AS

SE
SS

M
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T 
  

• Baseline fitness and fundamental motor skills tests are undertaken at the start of Year 7 to establish a starting point.   
 

• Assessment is an on-going process involving pupil and teacher. 
 

• Continual teacher assessment combined with formal teacher assessment is completed at the end of each activity  
 

• Pupils are an integral part of the assessment process and are continually asked to assess themselves and each other. 
 

• Pupils are encouraged to keep a record of fitness test results over the key stage to monitor and be aware of personal fitness and the 
role it plays in an active and healthy lifestyle. 

 



SUBJECT : Physical Education CURRICULUM OUTLINE  
 

 YEAR 8 
 TERM ONE TERM TWO TERM THREE 

 
SK

IL
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• Acquire and develop basic skills and techniques in all activity areas.  Engage in competitive sports and activities.   
• Understand basic rules and tactics for all activity areas. 
• Understand and develop physical and mental capacity in all activity areas. 
• Evaluating and improving. Pupils should understand what makes a performance effective and how to apply these principles to their 

own and others’ work.  Identify basic strengths and weaknesses in performance 
• Warming up and cooling down.  Pupils should understand how and why we warm up and cool down.  Warm up in small groups. 
• Pupils should develop the confidence and interest to get involved in exercise, sports and activities out of school and in later life, and 

understand and apply the long-term health benefits of physical activity. 
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Girls  complete the following blocks of work before Easter 
Netball, Dance, Swimming, Aerobics/Fitness, Handball and Trampolining. 
 
Boys complete the following blocks of work before Easter 
Handball, Rugby, Badminton, Table tennis, Swimming and Fitness. 
 
 

Girls complete the following blocks of work 
after Easter 
Athletics, Tennis and Rounders 
Boys complete the following blocks of work 
after Easter 
Athletics, Tennis, Rounders and Cricket. 
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• Our assessment is driven by pupil friendly levels that are ‘working documents’ that are simple to use for both pupils and staff. 

 
• Continual teacher assessment combined with formal teacher assessment completed at the end of each activity. 

 
• Pupils are an integral part of the assessment process and are continually asked to assess themselves and each other. 

 
• Pupils are to keep a record of fitness test results over the key stage to monitor and be aware of personal fitness and the role it plays 

in an active and healthy lifestyle. 
 

 



SUBJECT : Physical Education CURRICULUM OUTLINE  
 YEAR 9 
 TERM ONE TERM TWO TERM THREE 
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• Acquire and develop advanced skills and techniques in all activity areas.  Engage in competitive sports and activities.   
• Apply basic rules and tactics for all activity areas.  Develop officiating skills. 
• Understand and develop physical and mental capacity in all activity areas.  Be physically active for sustained periods.   
• Evaluating and improving, pupils should understand what makes a performance effective and how to apply these principles to their 

own and others’ work.  Coach and Lead others to bring about improvement over a sustained period of time.   
• Warming up and cooling down.  Pupils should understand how and why we warm up and cool down.  Understand physiology. 

• Pupils should develop the confidence and interest to get involved in exercise, sports and activities out of school and in later life, and 
understand and apply the long-term health benefits of physical activity. 
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Girls complete the following blocks of work before Easter 
Dance, Swimming, Aerobics, and Handball. 
 
Boys complete the following blocks of work before Easter 
Handball, Badminton/Table tennis, Swimming and Fitness. 
 

Girls complete the following blocks of work 
after Easter 
Athletics, Tennis and Rounders 
Boys complete the following blocks of work 
after Easter 
Athletics, Tennis, Rounders and Cricket. 

 
AS
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SS

M
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• Our assessment is driven by pupil friendly levels that are ‘working documents’ that are simple to use for both pupils and staff. 
 

• In Year 9 pupils are also assessed using the GCSE Physical Education criteria in all practical activities.   
 

• Continual teacher assessment combined with formal teacher assessment completed at the end of each activity. 
 

• Pupils are an integral part of the assessment process and are continually asked to assess themselves and each other. 
 

• Pupils are to keep a record of fitness test results over the key stage to monitor and be aware of personal fitness and the role it plays 
in an active and healthy lifestyle. 

 



SUBJECT  Religious Education CURRICULUM OUTLINE  
 

 YEAR 7 
 TERM ONE TERM TWO TERM THREE 
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Relationships- moving to new school 
Reflection on impact of RE on the world in 
which we live. 
Resourcefulness application of concepts to 
aspects of a religion. 
Resilience- importance of RE in school 
curriculum. 

Relationships-Group work 
Reflection- on what do we expect from a 
God and why do some people believe in 
God. 
Resourcefulness- exploring Hinduism 
Resilience- God key aspect of the study of 
religion 

Relationships-Group work 
Reflection- on what do we consider to be a 
miracle 
Resourcefulness- exploring the question 
through community of enquiry 
Resilience-  ability to explore what appears 
to be a simple question in a variety of ways 
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What is RE?- exploration of the core 
concepts around RE. Application of the 
concepts to one aspect of religious life- The 
Bible 
 
 
 
 

‘Looking For God’ 
Exploration of the concepts associated with 
a religious higher being. 
Ideas of Christian God and his different 
roles- Trinity. 
Hinduism and  the role of God’s and 
Goddesses 
 

Can miracles happen? 
Concepts of what is a miracle? 
Modern day miracles. 
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Baseline assessment 
 
 
 
 
 
 

Creation of own God and reflection on 
aspects of God 

Exploration and explanation of one modern 
day miracle. 

 

 



SUBJECT  Religious Education CURRICULUM OUTLINE  
 YEAR 8 
 TERM ONE TERM TWO TERM THREE 
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Resilience- standing up for what you believe 
in. 
Resourcefulness applying knowledge about 
styles of protest to own beliefs. 
Relationships- individual with God and wider 
society. 
Reflection on own values and beliefs 
 
 

Resilience-Impact of beliefs on life. 
Resourcefulness applying knowledge about 
religious belief to what’s important to them. 
Relationships- within communities 
Reflection on own values and beliefs 
 
 

Resilience- 
 Resourcefulness  
 
Relationships-  
Reflection on own values and beliefs 
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What do we mean by justice? 
How Christians & Jews demonstrate justice 
through their teachings. 
How Martin Luther King and Gandhi put 
their religious beliefs about justice into 
action. 
What would they choose to protest about 
and why? 

What does it mean to be Jewish? 
Jewish beliefs and practices 

What are the beliefs of Christians and what 
impact might these have on individuals and 
communities today? 
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What is meant by Justice? 
Christians teachings on Justice 
Martin Luther King 
 
 
 
 
 
 

Relationship between God and the Jews 
Impact of Shabbat on everyday life. 

Exploration of one Christian Faith Action 
group. 

 

 



SUBJECT  Religious Education CURRICULUM OUTLINE  
 YEAR 9 
 TERM ONE TERM TWO TERM THREE 
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Resilience- Prep for KS4 
 Resourcefulness – exploring a variety of 
media to gather information. 
Relationships- within faiths and communities 
Reflection on own values and beliefs 
 
 
 

Resilience-- Prep for KS4 
 Resourcefulness exploring a variety of 
media to gather information. 
Relationships- within faiths and communities 
Reflection on own values and beliefs 
 

Resilience-- Prep for KS4 
 Resourcefulness exploring a variety of 
media to gather information. 
Relationships- within faiths and communities 
Reflection on own values and beliefs 
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Beginning of GCSE course. 
Unit 3 Marriage & the Family 
Exploration of Non-Religious/Christian & 
Jewish beliefs and attitudes on: Sex outside 
marriage; Contraception; Divorce 
 
 
 
 

 Unit 3 Marriage & the Family 
Exploration of Non-Religious/Christian & 
Jewish beliefs and attitudes on: family life & 
homosexuality. 
 
Unit 4 Religion and Community Cohesion 
Exploration of Non-Religious/Christian & 
Jewish beliefs and attitudes on: Sexism and 
racism 

Unit 4 Religion and Community Cohesion 
Exploration of Non-Religious/Christian & 
Jewish beliefs and attitudes on: living in a 
multi faith UK. 
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Keyword tests 
End of unit test 
 
 
 
 
 
 
 

Keyword tests 
End of unit test 
 

Keyword tests 
End of unit test 
 

 



SUBJECT: SCIENCE                                                 CURRICULUM OUTLINE  
 

 YEAR 7 
 

 TERM ONE TERM TWO TERM THREE 
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Big Practical Project 
Investigate the effect of penguins huddling. 
 
Research. Plan investigation. Develop practical 
skills. Interpret data and analyse. Evaluate 
methods. 

Big Practical Project 
Investigate and design the ideal sweet snack to 
be carried aboard the mission to mars. 
 
Research. Plan investigation. Develop practical 
skills. Interpret data and analyse. Evaluate 
methods. 

Big Practical Project 
Investigate what would make the ultimate 
superhero? 
 
Research. Plan investigation. Develop practical 
skills. Interpret data and analyse. Evaluate 
methods. 
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Forces 
Hooke’s law, Friction, Speed & distance. 
 
Space 
Solar system, Earth, Moon. 
 
Body systems. 
Skeleton, Gas exchange, Movement. 

Elements, atoms & compounds. 
Particle model. Changes of state. Chemical 
formulae. 
 
Reactions. 
Burning fuels. Thermal decomposition. 
Exothermic & endothermic. 
 
Acids & Alkalis. 
Indicators & pH. Neutralisation. Making salts. 

Cells 
Plant & Animals. Specialised cells. 
Movement of substances. 
 
Reproduction 
Adolescence. Reproductive systems. Fertilisation 
and germination. 
 
Sound & Light 
Waves. Loudness & pitch. Echoes & ultrasound. 
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End of chapter tests. 
End of unit Tests 
Skill based practical project. 
 
 
 

 
End of chapter tests. 
End of unit Tests 
Skill based practical project. 
 

 
End of chapter tests. 
End of unit Tests 
Skill based practical project. 
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 YEAR 8 
 TERM ONE TERM TWO TERM THREE 
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Big Practical Project 
Factors affecting the potential difference 
produced by a solar cell. 
 
Research. Plan investigation. Develop practical 
skills. Interpret data and analyse. Evaluate 
methods. 
 

Big Practical Project 
Factors affecting solubility. 
 
Research. Plan investigation. Develop practical 
skills. Interpret data and analyse. Evaluate 
methods. 

Big Practical Project 
Factors affecting the rate of photosynthesis. 
 
Research. Plan investigation. Develop practical 
skills. Interpret data and analyse. Evaluate 
methods. 
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Electricity & magnetism 
Electrical circuits. Magnets and magnetic fields 
Electromagnets. 
 
Energy 
Food and fuels. Energy transfer. Work, energy 
and machines. 
 
Motion and pressure. 
Speed and motion. Pressure. Turning forces. 
 

The periodic table 
Metals and non-metals. Group 1 and Group 7. 
 
Separation techniques 
Mixtures and solutions. Filtration, evaporation & 
distillation. Chromatography 
 
Metals  & Acids 
Displacement and extraction. Ceramic, 
composites & polymers. 
 
The Earth 
The atmosphere. The Rock cycle. Carbon cycle. 
Recycling. 
 

Health & Lifestyle 
Diet. Digestion. Drugs, alcohol & smoking. 
 
Ecosystem Processes 
Photosynthesis. Chemosynthesis. Respiration 
Food chains, webs & ecosystems. 
 
Adaptation and inheritance. 
Competition & Adaptation. Variation. 
Inheritance. Natural selection & extinction. 
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End of chapter tests. 
End of unit Tests 
Skill based practical project. 
 
 
 
 

 
End of chapter tests. 
End of unit Tests 
Skill based practical project. 
 

 
End of chapter tests. 
End of unit Tests 
Skill based practical project. 
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 YEAR 9 
 TERM ONE TERM TWO TERM THREE 
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Big Practical Project 
Factors affecting the use of thermistors. 
 
Research. Plan investigation. Develop practical 
skills. Interpret data and analyse. Evaluate 
methods. 

Big Practical Project 
Factors affecting energy released when fuels are 
burnt. 
 
Research. Plan investigation. Develop practical 
skills. Interpret data and analyse. Evaluate 
methods. 
 

Big Practical Project 
Factors affecting the rate of photosynthesis. 
 
Research. Plan investigation. Develop practical 
skills. Interpret data and analyse. Evaluate 
methods. 
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New Technology  
Electromagnetic Spectrum. Energy and efficiency 
Reflection and Refraction. 
 
Turning points in Physics 
Planets and the Universe. Radioactivity. 
Electromagnetism. 
 
Detection. 
Planets & alien life. Position and messages 

New Technology  
Nanoparticles. Fuels. Hybrid electric cars.  
 
Turning points in Chemistry 
Evidence of atoms. Fossils. Evolution. 
 
Detection. 
Forensic tests to collect evidence from the scene. 
 

New Technology  
Genetics. Selective breeding and cloning. 
Biotechnology. 
 
Turning points in Biology 
Immunisation and antibiotics. DNA. Darwin’s 
theory.  
 
Detection. 
Microscopy. Fingerprints. Blood typing 
 

 
AS
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End of chapter tests. 
End of unit Tests 
Skill based practical project. 
 
 
 
 
 

 
End of chapter tests. 
End of unit Tests 
Skill based practical project. 
 

 
End of chapter tests. 
End of unit Tests 
Skill based practical project. 
 

 



SUBJECT: ISC   Literacy CURRICULUM OUTLINE   Group 1  

 
  STAGE NOT AGE LITERACY – GROUP 1 

 Reading Writing Speaking Listening 

Knowledge/ 
Skills 

4e 
Pupil refers to the text when 
explaining his/her views. 
 
Pupil reads for pleasure or information 
and discusses an increasing range of 
authors, genres and cultures. 
Pupil has a considered view of authorial 
intent and effectiveness. 
Pupil sustains confidence and 
perseverance when reading larger, 
more demanding texts unaided. 
Pupil is becoming a reflective, 
responsive, perceptive and critical 
reader. 
Pupil is conscious of the listener when 
reading out loud and is able to use a 
range of devices to make effect.  
 
4d 
In responding to a range of texts, pupil 
shows understanding of significant 
ideas, themes events, and characters. 
Pupil begins to use inference and 
deduction but pupil is not yet confident 
and competent in independently 
explaining opinions and motive from 
dialogue, action and narration. 
Pupil refers to the text when 
explaining views. 
Pupil can differentiate between fact 
and opinion in the text. 
Pupil locates and uses ideas and 
information.  
 
4c 

4e 
Pupil's writing in a range of forms is 
lively and thoughtful. 
Pupil's ideas are often sustained and 
developed in logical, interesting ways 
and organised appropriately for the 
purpose of the reader. 
Pupil's writing seeks to inform or 
entertain the reader by presenting 
information clearly and there is some 
tangible attempt to engage the 
reader. The writer shows awareness 
of purpose and the reader's need to 
know contextual information.  
 
4d 
Points are organised in a sensible 
order with some detail in narrative. 
Ideas and opinions are sustained and 
developed in a logical way. 
 
Pupil can identify characteristic 
features of different non fiction 
forms. Dialogue in direct or reported 
speech may be provided relating to 
what happens between characters and 
how they feel. Character development 
moves with the story. 
Pupil's narrative writing uses some 
characteristic features of other 
appropriate story genres to structure 
and develop the plot.  
 
4c 
Pupil uses grammatically complex 
sentences, extending meaning, i.e. 

4e 
Pupil listens to an unfamiliar speaker 
and formulates appropriate 
questions which develop their 
knowledge of the subject area. 
These questions may need to be 
elicited by their teacher.  
e.g. listens to a teacher explain 
about the transfer to secondary 
education then asks pertinent 
questions in order to gather further 
information. Prior to the talk 
beginning pupil was told to think of 
two questions in order to extend 
their knowledge.  
 
4d 
Pupil can identify the pro's and 
con's of an issue and debate these 
ideas with their peers.  
e.g. in a discussion about whether or 
not children should wear school 
uniform they are able to identify 
reasons for and against and give 
reasons which support their 
viewpoint.  
 
4c 
Pupil is able to recount the main 
ideas from a lesson explaining in 
their own words in order to 
demonstrate their understanding of 
what has been said.  
e.g. following a history lesson in 
which a battle has been discussed 
the pupil is able to list the main 

4e 
Pupil listens to an unfamiliar speaker 
and formulates appropriate 
questions which develop their 
knowledge of the subject area. 
These questions may need to be 
elicited by their teacher.  
e.g. listens to a teacher explain 
about the transfer to secondary 
education then asks pertinent 
questions in order to gather further 
information. Prior to the talk 
beginning pupil was told to think of 
two questions in order to extend 
their knowledge.  
 
4d 
Pupil can identify the pro's and 
con's of an issue and debate these 
ideas with their peers.  
e.g. in a discussion about whether or 
not children should wear school 
uniform they are able to identify 
reasons for and against and give 
reasons which support their 
viewpoint.  
 
4c 
Pupil is able to recount the main 
ideas from a lesson explaining in 
their own words in order to 
demonstrate their understanding of 
what has been said.  
e.g. following a history lesson in 
which a battle has been discussed 
the pupil is able to list the main 
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Pupil demonstrates confident 
knowledge of how a broad variety of 
texts work and how the reader can use 
each effectively. 
 
Pupil shows a good grasp of the key 
components of different written 
genres; fictions, non-fiction. 
 
Pupil has explicit awareness of texts 
other than printed book,  
e.g. advertisements, film, TV, internet 
etc. Pupil is beginning to recognise and 
understand how different texts are 
structured,  
e.g. tables, double page spread, 
persuasive texts.  
 
4b 
Pupil has a good, knowledge and 
understanding of the linguistic 
features associated with different 
written genres,  
e.g. how dialogue gives a feel for 
character.  
Pupil is increasingly aware of how 
language varies in different social 
context,  
e.g. informal speech, more formal 
writing. and the effect of language 
style.  
Pupil is increasingly aware of and 
increasingly understands a number of 
linguistic techniques,  
e.g. metaphor, similes, alliteration, 
personification.  
 
4a 
Pupil uses a range of strategies 
automatically to monitor and maintain 
meaning,  

there may be expansion or use of 
subordinate clauses. 
Pupil's writing shows evidence of well-
chosen phrases. 
 
Pupil uses tenses consistently. Full 
stops, capital letters, commas, speech 
marks and question marks are mostly 
used correctly. Apostrophes are used 
but are less secure. 
Pupil can use other parenthesis in a 
variety of ways,  
e.g. brackets, dashes.  
Pupil begins to demonstrate an ability 
to write using impersonal language.  
 
4b 
Pupil's spelling, including that of 
polysyllabic words that conform to 
regular patterns, is generally 
accurate. 
Pupil knows spelling conventions, 
especially for consonant doubling and 
word formulas. Handwriting is fluent, 
joined and legible. 
 
4a 
Pupil's choice of vocabulary is often 
adventurous and words are used for 
effect. 
Pupil selects words to give the reader 
evidence of how and why. 
 
Pupil uses pronouns clearly. Pronouns 
and tenses are generally consistent. 
 
Pupil uses connectives in narrative and 
non-narrative texts, e.g. 'whilst', 'if'.  
Pupil demonstrates greater text 
cohesion within and between 
paragraphs. 

points and explain what happened.  

 
4b 
Pupil demonstrates understanding of 
the listeners needs and adapts their 
spoken language accordingly. e.g. 
they explain to a less able peer how 
to solve a maths problem. 
When explaining to their teacher 
how they solved the problem their 
use of language will be more 
complex.  
 
4a 
Pupil's spoken language now shows 
evidence of advanced grammatical 
structures, including passive 
structures e.g. James is being 
chased by the dog and embedded 
clauses  
e.g. I was going along the road, 
which was very wet, when I saw…. 

 

points and explain what happened.  

 
4c 
Pupil is able to recount the main 
ideas from a lesson explaining in 
their own words in order to 
demonstrate their understanding of 
what has been said.  
e.g. following a history lesson in 
which a battle has been discussed 
the pupil is able to list the main 
points and explain what happened.  
 
4b 
Pupil demonstrates understanding of 
the listeners needs and adapts their 
spoken language accordingly.  
e.g. they explain to a less able peer 
how to solve a maths problem. 
When explaining to their teacher 
how they solved the problem their 
use of language will be more 
complex. 
 
4a 
Pupil's spoken language now shows 
evidence of advanced grammatical 
structures, including passive 
structures  
e.g. James is being chased by the 
dog) and embedded clauses  
e.g. I was going along the road, 
which was very wet, when I saw…. 
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e.g. prediction and post reading 
reflection, self correction etc.  
Pupil uses sophisticated phonic 
knowledge and morphemic knowledge to 
decode complex words. 
Pupil selects and orchestrates an 
appropriate range of strategies 
according to nature of the text, 
purposes and selects appropriate 
reading style for purpose,  
e.g. skimming to get the gist, scanning 
for particular information.  
Pupil reads familiar and unfamiliar 
texts aloud confidently and 
competently. 
 
 

Pupil is able to use compound and 
complex sentences to extend meaning. 
Pupil's use of adjectives or adverbs or 
appropriately chosen vocabulary adds 
interest to the writing. 

 

 

AS
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• PIVATS individualised, 

formative evidenced 
assessment 

• Target setting from  PIVATS 
descriptors  

• Half termly summative 
assignment  

• Baseline assessment to 
monitor and track, to include 
NARA, PATOS, WRAT 4 

• Assess Plan , Do, Review 
model from SEND COP 2014-
12-01 

• DIRT is specified within 
marking policy 

• Self and peer reflection 
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  STAGE NOT AGE LITERACY – GROUP 2 
 Reading Writing Speaking Listening 

Knowledge/ 
Skills 

3e 
Pupil expresses preferences. 
Pupil is self-motivated to read 
independently for pleasure and for a 
range of purposes. 
Pupil discusses some favourite 
authors/titles and a range of texts 
including some from other cultures. 
When supported pupil discusses chosen 
texts with friends, exchanging views 
and recommendations. 
 
Pupil shows confident, concentrated 
sustained approach to interesting but 
challenging texts. 
Pupil independently comments on 
author's intent and effectiveness. 
Pupil reads silently most of the time.  
 
3d 
In responding to fiction and non-
fiction, pupil shows understanding of 
the main points independently. 
Pupil grasps the main idea or subject in 
a paragraph or section of text. 
Pupil uses knowledge of the alphabet to 
locate books and find information. 
Pupil searches for and finds 
information in texts but pupil often is 
not able to scan the text to locate 
specific detail. 
 
Pupil has basic working knowledge of 
Dewey Library system. 

3e 
Pupil's writing is imaginative and clear. 
Pupil writes in a lively and engaging 
way, using descriptive language. 
Imagination is demonstrated by the 
inclusion of some details,  
e.g. in the description of setting or 
characters' feelings or motives 
intended to create interest, humour or 
suspense. 
Pupil uses expression of opinion and 
some inclusion of details intended to 
clarify information, create interest or 
introduce humour. 
 
3d 
Pupil's writing is organised. 
Pupil demonstrates some appropriate 
layout features of different forms of 
writing in independent writing. 
Pupil's sequences of sentences extend 
logically. 
 
Pupil uses basic features of non-
narrative but coverage of individual 
aspects is uneven, i.e. unnecessarily 
detailed or very brief. 
Pupil's narrative texts are sequenced 
better than non-narrative texts.  
 
3c 
Pupil's use of basic grammatical 
structure of sentences is usually 
correct, including subject/verb 

3e 
Pupil can maintain a conversation 
with one other person modulating 
the tone, pace, volume and 
intonation that they use to optimise 
the listener's understanding.  
The pupil listens carefully in large 
and small group situations. They 
demonstrate this through making 
appropriate responses.  
 
3d 
Pupil is able to express their 
thoughts and ideas both within small 
and large group situations to 
familiar and unfamiliar adults and 
peers.  
 
3c 
Pupil can identify the main ideas 
from an oral presentation or 
argument.  
e.g. at the end of a lesson pupils can 
recap the main points they have 
learnt as part of a group discussion 
supported by a teacher. 
  
3b 
Pupil can ask questions in order to 
extend their understanding. Their 
questions may be prompted by an 
adult. 
When reading aloud or talking in 
class discussions the pupil is able to 

3e 
Pupil can maintain a conversation 
with one other person modulating 
the tone, pace, volume and 
intonation that they use to optimise 
the listener's understanding. The 
pupil listens carefully in large and 
small group situations. They 
demonstrate this through making 
appropriate responses.  
 
3d 
Pupil is able to express their 
thoughts and ideas both within small 
and large group situations to 
familiar and unfamiliar adults and 
peers.  
 
3c 
Pupil can identify the main ideas 
from an oral presentation or 
argument.  
e.g. at the end of a lesson pupils can 
recap the main points they have 
learnt as part of a group discussion 
supported by a teacher.  
 
3b 
Pupil can ask questions in order to 
extend their understanding. Their 
questions may be prompted by an 
adult. 
When reading aloud or talking in 
class discussions the pupil is able to 
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Pupil has basic working knowledge of 
how encyclopaedias dictionaries etc. 
work. 

 
3c 
Pupil shows knowledge, understanding 
of the structure and organisation of an 
increasing range of fiction and non-
fiction from a range of cultures and 
traditions. 
Pupil recognises and uses in reading the 
structural and presentational devices 
which characterise the organisation of 
particular genre-types,  
e.g. size/type of print, headings, 
layout, punctuation, paragraphs, 
cohesive ties.  
 
3b 
Pupil shows knowledge of the linguistic 
features associated with the various 
genre; non-fiction and fiction. 
Pupil shows awareness of how language 
varies from informal speech to more 
formal writing and shows some 
understanding of the effects of 
language style as audience and reader. 
 
Pupil uses existing knowledge of known 
words to apply to the spelling of 
unfamiliar words in order to read them. 
Pupil's morphemic knowledge helps to 
'chunk' words for reading.  
 
3a 
Pupil reads independently a range of 
texts fluently and accurately. (Texts 
pitched at 9y/10y). 
Pupil adjusts reading strategies to suit 

agreement. 
Pupil displays insecure use of tenses in 
writing. 
 
Pupil makes some use of sentences 
with subordinate clauses and expanded 
verb and noun phrases, but there is 
under-use of the third person. Most 
punctuation to mark sentences is used 
accurately,  
e.g. capital letters, full stops and 
question marks.  
 
3b 
Pupil's spelling is usually accurate, 
including that of common polysyllabic 
words. Spelling is often constrained by 
poor morphological knowledge in 
spelling and its application, i.e. 
connecting spellings and meanings. 
Pupil's spelling is often constrained by 
a limited grasp of spelling rules and 
conventions,  
e.g. consonant doubling. Handwriting is 
joined and legible. 
 
3a 
Pupil chooses words for variety and 
interest. 
 
Pupil uses pronouns to avoid repeating 
names but sometimes pronouns are 
overused at this stage or 
inconsistently used,  
e.g. writing moves from third person 
to first person.  
 
Pupil uses connectives to clarify ideas,  
e.g. but, so, because, when. Pupil uses 

modulate their tone, pace, volume 
and intonation appropriately.  
 
3a 
Pupil is able to give detailed 
descriptions of abstract events 
using an extended variety of 
adverbs, adjectives, pronouns and 
conjunctions. 
With prompting the pupil can use 
and understand metaphor and simile 
in poetry and imaginative work. 

 
 

modulate their tone, pace, volume 
and intonation appropriately.  
 
3a 
Pupil is able to give detailed 
descriptions of abstract events 
using an extended variety of 
adverbs, adjectives, pronouns and 
conjunctions. With prompting the 
pupil can use and understand 
metaphor and simile in poetry and 
imaginative work. 
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demands of text and different 
purposes with support,  
e.g. scanning, re-read, etc.  
Pupil has a competent grasp of phonics 
and uses phonemic, graphemic, 
morphemic knowledge of word 
structure to decode words. 
Pupil shows sensitivity to the effect of 
common punctuation marks when 
reading aloud. 
 
 

adverbs create interest. 
 

 

AS
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• PIVATS individualised, 

formative evidenced 
assessment 

• Target setting from  PIVATS 
descriptors  

• Half termly summative 
assignment  

• Baseline assessment to 
monitor and track, to include 
NARA, PATOS, WRAT 4 

• Assess Plan , Do, Review 
model from SEND COP 2014-
12-01 

• DIRT is specified within 
marking policy 

• Self and peer reflection 
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  STAGE NOT AGE LITERACY – GROUP 3 
 Reading Writing Speaking Listening 

Knowledge/ 
Skills 

1Ce 
Pupil expresses a response to familiar 
text by identifying aspects which 
he/she likes or dislikes. 
Pupil notices relationships between one 
text and another. 
Pupil listens attentively to a story in a 
more sustained way. 
Pupil talks about own feelings about 
stories and poems in a global way,  
e.g. about the whole story, a particular 
event, or character.  
 
1Cd 
Pupil begins to cross check all sources 
of information more quickly when 
reading. 
Pupil predicts in greater detail.  
 
1Cc 
Pupil establishes meaning when reading 
aloud simple sentences. 

 
Pupil takes more notice of punctuation 
to support the use of grammar and oral 
language rhythms.  
 
1Cb 
Pupil identifies initial sounds in 
unfamiliar words. 
 
Pupil uses letter identification as the 
dominant strategy employed for 
decoding words.  

1Ce 
Pupil understands that writing conveys 
a message, but some writing may still 
need to be mediated to be understood.  
 
1Cd 
Pupil uses full stops occasionally but 
does not have secure grasp of their 
function. In speech, pupil continues to 
use verb tenses with residual 
overgeneralisation, 
e.g. 'ed' endings for past tense; flyed, 
grewed, hitted, writted or wroted.  
 
1Cc 
Pupil produces recognisable words or 
symbols to convey meaning. 
 
1Cb 
In speech pupil uses a wider range of 
vocabulary,  
e.g. conjunctions extend to 'and', 
'because', 'if', 'when';  
e.g. pronouns and verbs reveal use of 
contractions, 'we're', 'I'd', 'don't', 
'shouldn't'.  
 
1Ca 
Pupil produces some commonly used 
letters correctly but may be 
inconsistent in their size and 
orientation 

 
 

1Be 
In a small group pupil makes 
comments relevant to what is being 
discussed.  
 
1Bd 
Pupil is starting to show an 
understanding of the roles of 
speaker and listener by taking turns 
in conversation within a small group.  
 
1Bc 
Pupil's vocabulary is expanding 
rapidly. Now includes the ability to 
name a wide range of items in 
common categories such as animals 
and food.  
 
1Bb 
Pupil is able to build upon ideas and 
events related to their own 
experiences.  
e.g. They role play using appropriate 
language for their character, such 
as shop-keeper, bus driver, nurse.  
 
1Ba 
Pupil is starting to attempt to give 
reasons for his or her own actions.  
e.g. can explain that they wash their 
hands before baking in order to get 
rid of germs. 
 
1Ae 

1Ae 
Pupil is able to work co-operatively 
and collaboratively as part of a small 
group.  
e.g. in role play they may negotiate 
roles and interact in role with 
others using appropriate voice, 
actions and demeanour.  
 
1Ad 
Pupil is starting to develop their 
prediction skills. e.g. after listening 
to the “Goldilocks” story can draw a 
picture or use role- play to suggest 
what Goldilocks may do once the 
bears have chased her away.  
 
1Ac 
Pupil demonstrates their 
understanding of what is needed for 
familiar activities by collecting 
appropriate resources.  
 
1Ab 
Pupil is able to follow instructions 
and work co-operatively with others 
in a range of settings such as in the 
hall, in the classroom and in the 
outdoor area.  
 
1Aa 
Pupil follows complex instructions 
demonstrating understanding by 
responding appropriately.  
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1Ca 
Pupil recognises familiar words, signs, 
or symbols in simple texts. 
Pupil follows print with eyes, finger 
pointing. 
 
Pupil looks for familiar words and 
letter clusters and uses these to get 
unknown words, especially when 
prompted. 
Pupil recognises print structure of 
words, individual letters and the space 
between words. 
Pupil uses sight vocabulary strategies 
for reading. 
Pupil's focus in reading is at the single 
word unit, rather than making sense via 
phrases and sentences. 
 
 
 
1Be 
Pupil responds to events and ideas in 
poems, stories and non-fiction. 
Pupil makes use of self-correction. 
 
Pupil copes with a range of text types. 
Pupil talks about what he/she has read, 
showing the development of precise 
understanding.  
 
1Bd 
Pupil reads texts and pays more 
attention to meaning. 
 
Pupil is more willing to re-read to 
develop 'phrased' reading and to 
clarify precise meaning.  
 

1Be 
Pupil's writing is understood without 
mediation.  

 
1Bd 
Pupil structures some phrases and 
simple statements to communicate 
ideas, often imitating texts read to or 
by self. With help, pupil can write 
simple sentences. With help, pupil can 
form questions and statements 
appropriately. 
Pupil is aware of how full stops are 
used but requires guidance on their 
use. 

  
1Bc 
Pupil uses a wider range of 
recognisable words to convey meaning.  
 
1Bb 
Pupil begins to use words appropriate 
to different text forms.  
 
1Ba 
Pupil writes at least half the letters 
of the alphabet which are clearly 
shaped and correctly orientated. 

 
 

1Ae 
Pupil's writing communicates meaning 
to the reader at the simple statement 
level. 
 
Pupil reads own writing to the teacher 
or other adult. 
Pupil shows evidence of independently 

When recounting an event pupil adds 
detail to sustain listener's interest. 
 
Pupil is starting to understand that 
they use different language with 
adults to that which they use with 
their peers.  
 
1Ad 
Vocabulary is growing to include age 
appropriate words in National 
Curriculum topics at level 1.  
 
1Ac 
Pupil is able to use descriptive 
language to describe similarities.  
e.g. they can describe how a lorry 
and a car are the similar. 
 
1Ab 
Pupil now communicates clearly with 
only occasional immaturities in 
speech sound production.  
e.g. “wabbit”, not “rabbit”, “vis”, not 
“this”.  
 
1Aa 
Pupil listens in group situations 
usually responding appropriately 
making their own contributions 
relevant to those of others. 

 
2Ce 
Pupils comments in large group 
situation are now related to the 
subject under discussion.  
 
2Cd 
Pupil is now able to use a range of 

e.g. in role play is able to follow 
directions such as, “Can I have a cup 
of coffee with milk, some chocolate 
cake and a newspaper to read”. 

 
2Ce 
Pupil understands and is amused by 
verbal teasing and simple word play.  
 
2Cd 
Pupil shows understanding of a wide 
range of words by putting a target 
word appropriately into a simple 
sentence.  
 
2Cc 
Pupil starts to deduct meaning from 
abstract pieces of information. e.g. 
“A girl is wearing a scarf and hat. 
What is the weather like? What 
season could it be?”  
 
2Cb 
Pupil demonstrates understanding of 
a familiar story through answering 
questions correctly. 
 
2Ca 
Pupil is developing understanding of 
group dynamics and game rules. e.g. 
they are able to play an explained 
game independent of adult 
intervention. 

 
2Be 
Pupil is able to predict more than 
one step ahead.  
e.g. when planning a school trip pupil 
can predict what may happen / what 
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1Bc 
Pupil uses his/her knowledge of 
sentence structure more explicitly 
when reading out loud. 
Pupil checks that what he/she has read 
'sounds' right.  
 
1Bb 
Pupil can identify initial and final 
sounds in unfamiliar words. With 
support, pupil uses their knowledge of 
letters and sounds to establish 
meaning when reading aloud.  

 
1Ba 
Pupil can read a range of familiar 
words, signs or symbols. 
 
Pupil begins to use analogy to work out 
unknown words, based on visual 
resemblances. 
 
 
 
1Ae 
Pupil enjoys being read to, as well as 
shared and guided reading, choosing 
and browsing. 
Pupil begins to see self as a reader and 
talks about own reading. 
Pupil provides own response to poems, 
stories and non-fiction by naming what 
he/she likes in the text. 
Pupil joins in oral story telling, rhymes 
and songs and knows many by heart. 
Pupil reads texts that are well known 
with significant intonation, fluency and 
phrasing. 
Pupil reads aloud with support.  

matching structure to purpose, but 
this is inconsistently applied.  
 
1Ad 
Pupil uses phrases and simple 
sentences to convey ideas. 
 
Pupil makes some use of full stops and 
capital letters in writing.  

 
1Ac 
Pupil spells some words conventionally 
and there is evidence of the use of 
phonic strategies for spelling. 
Pupil shows he/she can recall visual 
pattern.  
 
1Ab 
Pupil makes some choices of 
appropriate vocabulary. 
 
Pupil uses simple words and phrases.  
 
1Aa 
Pupil writes letters that are clearly 
shaped and correctly orientated. 

 
2Ce 
Pupil's writing communicates beyond a 
simple statement. 
Pupil's writing shows some 
rudimentary characteristics of 
narrative and non-narrative writing 
but the form may not be sustained,  
e.g. uses conventional beginnings and 
endings; uses numbers in lists. Pupil 
develops individual ideas in short 
sections.  
 

abstract adjectives to give 
increasing detail.  
e.g. “my new teddy is soft and 
cuddly. He's got shiny eyes”.  
 
2Cc 
Pupil can explain similarities and 
differences between objects or 
pictures.  
e.g. can explain that an orange and a 
ball are both round but that you can 
only eat the orange.  
 
2Cb 
Pupil uses newly learnt vocabulary 
and is able to generalise this across 
the curriculum. 
 
2Ca 
Pupil's speech now shows only 
occasional immaturities in 
grammatical form. 
 
2Be 
Pupil nods, gets eye contact and 
makes appropriate verbal comments 
and gestures to maintain 
conversations and the speaker's 
attention.  
 
2Bd 
Pupil uses a variety of words to 
convey subtle changes in meaning.  
e.g. instead of “he said”, pupil uses 
“he exclaimed”, “he shouted”, “he 
whispered”.  
 
Pupil may need some prompts from 
the teacher to maintain this style.  

they will need.  
 
2Bd 
Pupil is able to sustain listening in 
larger group situations such as 
assembly. Later, through talking 
about or acting out what happened 
in assembly they demonstrate that 
they listened.  
 
2Bc 
Pupil can distinguish when meaning is 
humorous or serious.  
 
2Bb 
Pupil is able to apply previously 
learnt information into a new 
situation.  
e.g. when selecting appropriate 
materials for a science experiment.  
 
2Ba 
Problem solving skills are developing 

to include, “What would you do 
if…?”, “What would happen if…?” 

 
2Ae 
Pupil recognises sarcasm when a 
familiar adult teases them or 
another person.  
 
2Ad 
Pupil understands facial expression, 
intonation and non-verbal cues.  
e.g. responds appropriately to a 
phrase which could be a statement 
or a question depending on 
intonation. “it's cold outside” / “it's 
cold outside?”  
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1Ad 
Pupil comments on events or ideas in 
stories, poems and non-fiction. 
Pupil is able to predict immediate 
events. 
 
Pupil is able to focus on meaning when 
decoding text, some of the decoding 
skills have become automatic, leaving 
more thinking space for the drift of 
the message. 
 
Pupil makes simple deductions with the 
support of carefully scaffolded 
prompts. 
 
1Ac 
Pupil is aware of how a simple picture 
dictionary works and uses alphabet 
knowledge to find words in such a 
dictionary. 
 
Pupil distinguishes between obvious 
example of fiction and information 
texts. 
 
Pupil discusses and interprets 
character and plot more fully. 
Pupil manages effectively a growing 
range of texts. 
Pupil reads familiar signs and labels. 
 
1Ab 
Pupil's reading of unknown text may be 
laboured comprising word and letter 
recognition, therefore it lacks fluency 
because this is a strive for reading 
accuracy. 

2Cd 
Pupil is beginning to compose 
sentences and shows emerging use of 
some punctuation and capital letters 
to demarcate these appropriately. 
Pupil's sentence formation, sentence 
structure and sentence openings lack 
variety, often leaning heavily on 
repetition of similar structures. 
Pupil's writing draws more on the 
characteristics of spoken language 
than on those of written language.  
 
2Cc 
Pupil spells correctly some common 
words. 
 
Pupil uses phonic strategies to spell 
phonetically plausible words. 
 
Pupil has limited ability to discriminate 
phonemes and select appropriate 
graphemes,  
e.g. segment word, do phoneme count 
accurately. Pupil is beginning to spell 
medial vowels in regular words. 
 
Pupil shows some recall of visual 
patterns. 
Pupil has a limited morphemic 
knowledge and understanding of simple 
word roots, suffixes and inflectional 
endings in spelling,  
e.g. 'ed', 'ing', etc. 
 
2Cb 
Pupil's vocabulary is appropriate to 
the subject matter, with some words 
used effectively. 

 
2Bc 
Pupil is able to define the meanings 
of familiar words.  
e.g. can explain that grapes are 
small fruit which you can eat.  
 
2Bb 
Pupil enjoys telling jokes although 
delivery may not always be 
effective.  
 
2Ba 
Pupil can give sufficient relevant 
detail about an event to accurately 
describe this to a familiar adult who 
was not present. 
 
2Ae 
Pupil experiments with learnt 
colloquialisms and accents, 
incorporating them into their own 
speech. e.g. American words and 
phrases heard on television.  
 
Pupil uses intonation and facial 
expression to emphasise meaning.  
 
2Ad 
Pupil is able to speak to a group 
using a range of sentence 
structures.  
e.g. during the plenary session of a 
mathematics lesson can explain to 
the class what their group found 
out.  
 
2Ac 
Pupil's understanding of audience 

 
2Ac 
Through answering questions pupil is 
able to demonstrate understanding 
of an unfamiliar passage which they 
have read / heard.  
 
2Ab 
Pupil is able to sub-categorise. e.g. 
living creatures into insects, 
mammals, reptiles, amphibians, fish 
and birds.  
They have a wide vocabulary and 
know that words can be grouped 
together.  
e.g. that jaguars, lions, tigers and 
leopards are all cats.  
 
2Aa 
Pupil is beginning to recognise 
absurdities.  
e.g. a wheel came off Mr Smith's 
car so he drove to the garage to get 
it fixed. 
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Pupil understands and uses many terms 
correctly,  
e.g. author, content, printed text, 
picture, photograph, letter 
sound/letter name, capital letter, 
sentence, full stop, question mark.  
 
Pupil anticipates, story language,  
e.g. Once upon a time, long ago, happily 
ever after … Pupil uses punctuation to 
help fluent reading.  
 
1Aa 
Pupil uses knowledge of letters, sounds 
and words to read simple texts with 
meaning. 
Pupil possesses a range of strategies 
to make meaning from text,  
e.g. using picture cues to predict and 
check meaning. Applies knowledge of 
early sight vocabulary (NLS list/s and 
personally significant words). Pupil 
applies knowledge and understanding of 
phonics to decode graphic information 
in texts (grapho-phonics) when tackling 
unknown words,  
e.g. checking that it looks right. 
 
 
 
2Ce 
Pupil comments on obvious 
characteristics of text with support,  
e.g. can recognise stereotyped 
good/bad characters.  
Pupil's reading relies on memory, 
pictures or own experience.  
 
2Cd 

Pupil's writing tends to lack 
descriptive words to make the text 
more interesting and informative. 
Pupil's use of adjectives and adverbs 
is limited, therefore the writing lacks 
detail in terms of qualities and 
circumstances. 
 
Pupil makes little use of pronouns to 
give flow to writing in order to avoid 
repetition. 
Pupil's use of connectives is at a basic 
level,  
e.g. 'and', 'and then'  
 
2Ca 
Pupil's handwriting is legible despite 
inconsistencies in orientation, size and 
use of upper and lower case letters. 

 
2Be 
Pupil's writing communicates meaning 
using a narrative or non-narrative 
form with some consistency. 
Pupil uses sufficient detail to engage 
the reader so tangible audience 
sensitivity is evident. 
Pupil's organisation of text reflects 
the purpose of the writing.  
 
2Bd 
Pupil's understanding of overall text 
structure is becoming more 
established especially in terms of 
openings and endings of narrative at a 
basic level, but he/she is not yet able 
to link ideas or events throughout a 
narrative or piece of descriptive 
language  

includes an understanding that 
different language forms are used 
with friends, those in authority, in 
the playground and in classroom.  
 
2Ab 
Pupil is able to use language to 
explain absurdities, choices and 
reasons for their emotions.  
 
2Aa 
Pupil can communicate with less 
familiar people on a range of topics. 
They can add appropriate 
information for their listener. 
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Pupil shows understanding of texts. 
Pupil recounts the main events or facts 
with support, but retelling may be 
rather short or too long or may be 
over-reliant on the pictures. 
Pupil is beginning to infer from the 
text with support.  
 
2Cc 
Pupil reads longer phrases and more 
complex sentences. 
 
Pupil shows increasingly flexible 
approach to a range of genres. 
Pupil uses knowledge of text layout to 
read with greater expression. 
 
2Cb 
Pupil reads from word to word, or sign 
to sign or symbol to symbol. 
Pupil notices a range of punctuation as 
he/she reads and uses this range of 
punctuation to read with greater 
expression. 
 
Pupil is able to sustain reading of 
larger sentence structures and 
paragraphs. 
 
Pupil decodes a higher proportion of 
unknown words.  
 
2Ca 
Pupil reads most of a simple unfamiliar 
text independently (90% accuracy on 
texts at a 5.6y reading level). 
 
Pupil draws on a range of strategies to 
make meaning from text, 

 
2Bc 
Pupil uses varied sentence structure, 
but tends to use repetitive phrases. 
Pupil's understanding of narrative 
sentences may lack the use of phrases 
to provide detail for the reader, in 
terms of time, manner and place, e.g. 
adverbial phrases. Pupil's writing 
shows evidence of some sentence 
punctuation being used consistently. 
 
Pupil remains insecure in 
understanding how punctuation 
clarifies and distinguishes statements 
and direct speech.  
 
2Bb 
Pupil writes and spells most words 
correctly In spelling, phonetically 
plausible attempts reflect growing 
knowledge of whole word structure. 
Pupil shows a growing awareness of 
visual patterns and recall of letter 
strings. 
Pupil's handwriting is clear with 
ascenders and descenders 
distinguished. Generally upper and 
lower case letters are not mixed 
within the word.  
 
2Ba 
Variation is evident in word choices, 
which are sometimes ambitious. 
 
Pupil uses some extended sentences 
linked with connectives other than 
'and'. 
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independently,  
e.g. phonic, grammatical contextual, in 
reading unfamiliar words. 
 
 
2Be 
Pupil reads simple, unfamiliar texts 
silently or quietly at a more rapid pace. 
Pupil shows awareness of the literary 
effects writers employ.  
 
2Bd 
Pupil reads ahead in their independent 
reading. 
When supported retelling now refers 
to most of the main events and 
characters. 
Pupil expresses opinions about main 
events and characters in stories.  
 
2Bc 
Pupil shows understanding of texts by 
commenting on features such as plot, 
setting, characters and how 
information is presented. 

 
Pupil adapts to fiction, non-fiction and 
poetic language with increasing 
flexibility. 
 
2Bb 
Pupil's reading of simple unfamiliar 
texts, takes some account of 
punctuation. 
 
Pupil uses the impact of reading to 
extend speaking and writing in terms 
of syntax and vocabulary.  
 

Pupil shows difficulties in applying 
pronouns substitutions to create text 
cohesion and avoid repetition. 

 
 
2Ae 
Pupil's writing is lively and interesting 
and communicates meaning. 
Pupil's awareness of audience is 
developing,  
e.g. paragraphs are organised and 
structured now in more helpful ways 
for the reader.  
 
2Ad 
Pupil uses some characteristic 
features of a chosen form of 
narrative or non-narrative. 
Pupil's links between ideas or events 
are clear but may lack a sense of 
overall shape and direction of their 
writing because he/she has not 
planned effectively. 
 
2Ac 
Pupil shows understanding of the use 
of punctuation in the developing use of 
capital letters and full stops to mark 
correctly structured sentences. 
Pupil uses some descriptive phrases to 
add detail or emphasis,  
e.g. time, place, manner. Pupil's writing 
shows evidence of linking ideas and 
sentences,  
e.g. once there was, no sooner, one 
day, when, then.  
Pupil's writing reflects the use of 
commas to separate clauses is not 
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2Ba 
Pupil's reading of simple unfamiliar 
texts is almost entirely accurate and 
well-paced. 
When reading unfamiliar words or 
symbols he/she combines a range of 
strategies; phonic, graphic, 
grammatical, contextual to establish 
meaning. 
Pupil notices when the reading does not 
make sense, e.g. by self correcting or 
re-reading, and makes some attempt to 
put the reading right. 
 
 
2Ae 
Pupil expresses opinions about events 
and actions. 
 
Pupil comments on some of the ways in 
which the text is written and 
presented. 
 
Pupil demonstrates pace and fluency in 
reading out loud and is increasingly 
confident. 
 
Pupil identifies with the characters 
and events within a story. 
 
Pupil can provide examples to support 
their opinion, with help.  
 
2Ad 
In responding to stories, pupil 
identifies and comments on the main 
characters and how they relate to one 
another. 
Pupil reads ahead competently, using 

secure.  
 
2Ab 
Pupil's spelling is mostly 
accurate,especially in terms of many 
common words. Spelling of many 
monosyllable words is accurate. 
Pupil makes phonetically plausible 
attempts at longer, polysyllabic words. 
Handwriting shows accurate and 
consistent letter formation and is 
usually legible.  
 
2Aa 
Pupil shows awareness of the use of 
words to create descriptive phrases 
to add detail or emphasis, and uses 
such constructs in writing. 
 
Pupil uses more detailed and 
descriptive language,  
e.g. shiny blue sea, gigantic island Pupil 
uses simple connectives e.g. and, then, 
but, so.  
Pupil's use of vocabulary is more 
typical of spoken than written 
language,  
e.g. sentence may begin in the same 
way or generalised speech words like 
'make', 'do', 'have', 'get', 'thing' are 
used instead of the more precise 
vocabulary needed by the reader. 
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expression and intonation to enhance 
meaning. 
Pupil can respond to questions 
demanding prediction, alternatives to 
events and actions and about feelings 
created by the story. 
Pupil's independent retelling of the 
main events and characters is balanced 
and clear, but they are not yet able, 
without support, to understand the 
main idea or message of a text.  
 
 
2Ac 
Pupil is much more aware of how fiction 
and non fiction texts work,  
e.g. Fiction: Character, setting, plot, 
chapter, fantasy, adventure, 
orientation/ opening, events leading to 
a complication, resolution. Poetry: 
Rhythm, rhyme, sound patterns, poet, 
poem, verse, line. 
Non Fiction: Heading, paragraph, 
caption, index, glossary, encyclopaedia. 
 
2Ab 
Pupil's independent reading of simple, 
unfamiliar texts shows they can read 
ahead and make use of expression and 
intonation to enhance meaning. 
 
Pupil uses familiar sentence structure 
and punctuation to help make meaning.  
 
2Aa 
Pupil reads simple, unfamiliar texts at a 
7-8y reading level accurately. 
 
Pupil uses a wide range of decoding 
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skills to tackle unfamiliar words. 
 
Pupil takes appropriate action when 
reading fails to make sense and has a 
range of strategies to use,  
e.g. self corrects, looks back in text, 
reads on in text. Pupil uses knowledge 
of the alphabet to locate information 
in dictionaries, glossary etc. 
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• PIVATS individualised, 

formative evidenced 
assessment 

• Target setting from  PIVATS 
descriptors  

• Half termly summative 
assignment  

• Baseline assessment to 
monitor and track, to include 
NARA, PATOS, WRAT 4 

• Assess Plan , Do, Review 
model from SEND COP 2014-
12-01 

• DIRT is specified within 
marking policy 

• Self and peer reflection 
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 STAGE NOT AGE NUMERACY – GROUP 1 
 Number Shape, Space and Measures  Using and applying 

SKILLS 4e 
Pupil can multiply and divide any positive number up to 
10,000 by 10 or 100. 
Pupil can make a judgement about how reasonable 
their answer is in calculations involving whole numbers 
up to 1000, using their knowledge of the size of 
numbers and context.  
 
Pupil can investigate a general statement about 
familiar numbers or shapes by finding examples that 
satisfy it and express it using words. 
Pupil can find the mode of a set of data.  
 
4d 
Pupil knows by heart all multiplication facts and can 
derive corresponding division facts to tables up to 10 
x 10. 
 
Pupil can use a range of mental methods and known 
facts to solve number problems. 
 
Pupil can express 1/4, 1/2, 3/4, 1/10 and 1/100 as 
percentages. 
Pupil can recognise multiples of 6, 7, 8, 9, up to the 
10th multiple and know and apply tests of divisibility 
by 2, 4, 5, 10 or 100. 
Pupil can collect discrete data and record them using 
a frequency table. Pupil can group data in equal class 
intervals.  
 
4c 
Pupil can use informal written methods or standard 
written methods to add or subtract three digit by 
two digit numbers. 
Pupil can use efficient written methods for 
multiplication TU by TU, and division HTU by U. 
Pupil knows squares of numbers to at least 10 x 10.  
Pupil can read, plot and interpret coordinates in the 

4e 
Pupil can identify simple nets of 3-D shapes,  
e.g. recognise the net of a cube and that of a cuboid. 
 
Pupil chooses suitable measuring instruments to 
measure  
e.g. length of the classroom, weight of a bag of pears, 
capacity of a bottle.  
 
Pupil can find different areas by counting squares.  
 
4d 
Pupil can visualise 3-D shapes from 2-D drawings,  
e.g. work out the least number of cubes needed to 
build this shape. 
 
 
Pupil can sketch the reflection of a simple shape in a 
mirror line where the edges of the shape are parallel 
or perpendicular to the mirror line.  
 
Pupil can find the perimeter of simple shapes,  
e.g. perimeter of a book.  
 
4c 
Pupil can recognise and name the properties of 
different types of triangle,  
e.g. scalene, equilateral, isosceles and right angled 
triangle.  
 
Pupil can express in words the formula for the 
perimeter and area of a rectangle.  

 
 

4e 
Pupil records and organises his/her work in a variety 
of ways. 
 
Pupil uses bar charts, graphs and tables to collect and 
present information.  
 
4d 
Pupil recognises the need for standard units of 
measure. 
 
Pupil selects and uses appropriate calculations to 
solve a problem,  
e.g. he/she uses multiplication to find the area of a 
shape.  
 
4c 
Pupil develops his/her own strategies to solve 
problems,  
e.g. 
 
Pupil designs different nets of cubes after being 
provided with an example.  
 
4b 
Pupil checks results to ensure that solutions are 
reasonable and uses recognised procedures to 
confirm results,  
e.g. 
 
Pupil uses knowledge of times tables to solve a 
problem; how many 5's in 100?  
 
4a 
Pupil recognises patterns in results and is able to 
explain why,  
e.g. 
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first quadrant.  Pupil can find the mode and range of 
a simple set of data.  Pupil can construct and 
interpret simple line graphs.  
 
4b 
Pupil can use efficient written methods of addition 
and subtraction. 
Pupil can add and subtract decimals to 2 places and to 
order decimals with 3 places. 
Pupil can express 1/4, 1/2, 3/4, 1/3, 2/3, 1/10 and 
1/100 as percentages. 
Pupil knows squares of numbers to at least 12 x 12. 
Pupil can find all the pairs of factors for numbers up 
to 100.Pupil can collect and interpret data in 
frequency diagrams.  
 
4a 
Pupil can use efficient written methods for 
multiplication HTU by TU, and division HTU by TU. 
Pupil can make a judgement about how reasonable 
their answer is, in calculations including decimals, 
using their knowledge of the size of numbers and 
context. 
Pupil knows and applies tests of divisibility for 3, 6, 8, 
9, 25.Pupil can investigate a general statement about 
familiar numbers or shapes by finding examples that 
satisfy it and express it as a formula using letters as 
symbols.Pupil can read, plot and interpret coordinates 
in all four quadrants. 

Pupil knows that two even numbers always give even 
numbers for the answer. 

AS
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• PIVATS individualised, formative evidenced assessment 
• Target setting from  PIVATS descriptors  
• Half termly summative assignment  
• Baseline assessment to monitor and track, to include NARA, PATOS, WRAT 4 
• Assess Plan , Do, Review model from SEND COP 2014-12-01 
• DIRT is specified within marking policy 
• Self and peer reflection 
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 STAGE NOT AGE NUMERACY – GROUP 2 
 Number Shape, Space and Measures  Using and applying 

SKILLS 3e 
Pupil can read and write and order whole numbers to 
at least a 1000 in figures and words and know what 
each digit represents.  
 
Pupil knows by heart multiplication facts for the 2, 5, 
and 10 times table and can derive the related division 
facts.  
 
Pupil can extract and interpret information presented 
in simple tables and lists,  
e.g. what is the most/ least popular.  
 
3d 
Pupil knows all the addition and subtraction acts for 
each number to 20.  
 
Pupil can recognise unit fractions such as 1/2, 1/3, 
1/4, 1/5, 1/10 and use them to find fractions of 
shapes and numbers. 
 
Pupil can construct and interpret bar charts and 
pictograms where the symbol/interval represents two 
units.  
 
3c 
Pupil can recognise negative numbers in context  
e.g. number line or temperature scale. Pupil can add 
and subtract any pair of two digit numbers mentally. 
 
Pupil can choose and use appropriate operations 
(including multiplication and division) to solve whole 
number word problems.  
 
3b 
Pupil can understand decimal notation and place value 
for tenths and hundredths and use this in context,  
e.g. money.  

3e 
Pupil can recognise and sketch more than one line of 
symmetry on a variety of shapes, pictures and 
patterns.  
 
Pupil can make symmetrical patterns,  
e.g. using pegboards, and explain their reasoning.  
 
3d 
Pupil can classify 3-D and 2-D shapes in a variety of 
ways including reflective symmetry, number of right 
angles, extending the shapes used to include prism, 
hemisphere, quadrilateral and semi-circle.  
 
3c 
Pupil can give equivalence of metres to kilometres, 
centimetres to metres, grammes to kilogrammes, 
millilitres to litres and can recognise that 3.5m 
represents three and a half metres.  
 
Pupil can use a ruler to measure and draw lines to the 
nearest half centimetre.  
 
Pupil can use a ruler to read a scale to the nearest 
marked division.  
 
Pupil can give equivalence of time,  
e.g. 1 year = 365 days, or 52 weeks, or 12 months, 1 
week = 7 days, etc.  
 
3b 
Pupil can suggest suitable standard units to measure 
or estimate.  
e.g. how far it is to the nearest town? How much 
water does the bottle hold?  
 
Pupil can make estimates and check using a simple 
timer,  

3e 
Pupil can collect and represent data using simple bar 
graphs and charts.  
 
3d 
Pupil uses addition, subtraction, multiplication and 
division,  
e.g. knows when to use multiplication instead of 
subtraction to solve a simple mathematical problem.  
 
3c 
Pupil uses mathematical equipment and apparatus 
accurately,  
e.g. using a ruler to measure and draw lines to the 
nearest 1/2 centimetre.  
e.g. using scales to compare the weight of two 
objects to the nearest gram.  
 
3b 
Pupil suggests suitable standard measures to measure 
or estimate,  
e.g. suggest how long a fence is in metres.  
 
3a 
Pupil describes how they classified shapes. 
 

Pupil describes how he/she solved a simple problem 
using addition, subtraction, multiplication or division. 
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Pupil knows by heart multiplication facts for the 2, 3, 
4, 5, and 10 table and can derive the related division 
facts. Pupil can recognise simple fractions as several 
parts of a whole and recognise the equivalence of 
simple fractions,  
e.g. 1/2, 1/4, 3/4.  
 
3a 
Pupil can use informal written methods or standard 
written methods to add or subtract three digit by 
two digit numbers.  
 
Pupil can choose and use appropriate operations 
(including multiplication and division) to solve whole 
number word problems including those that give rise 
to remainders. 
 
Pupil can construct and interpret bar charts and 
pictograms where the symbol / interval represents 
two, five, ten or twenty units. 

e.g. in PE and science.  
 
3a 
Pupil can solve problems involving length, mass and 
capacity in a variety of contexts.  
e.g. how much material do we need to cover the table? 
How many jugs of orange will we need for everyone in 
the class to have a cup of orange?  
 
Pupils can use time in problem solving situations,  
e.g. lunch takes 50 minutes, it starts at 12 o'clock, at 
what time does it end? 
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• PIVATS individualised, formative evidenced 

assessment 
• Target setting from  PIVATS descriptors  
• Half termly summative assignment  
• Baseline assessment to monitor and track, 

to include NARA, PATOS, WRAT 4 
• Assess Plan , Do, Review model from SEND 

COP 2014-12-01 
• DIRT is specified within marking policy 
• Self and peer reflection 
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 STAGE NOT AGE NUMERACY – GROUP 3 
 Number Shape, Space and Measures  Using and applying 

SKILLS 1Ce 
Pupil can read numerals 1 to 10 in a range of contexts.  
 
1Cd 
Pupil can record by making marks or collecting tokens 
or counters.  
 
1Cc 
Pupil can read numerals 0 to 10 in a range of contexts.  
 
1Cb 
In practical situations the pupils can demonstrate an 
understanding of addition as the combining of two or 
more groups of objects 
e.g. the pupil combines two lots of pencils and counts 
them.  
 
1Ca 
Pupil can respond to the vocabulary involved in 
addition and subtraction,  
e.g. 'more', 'and', 'add', 'make', 'all together', 'take 
away', 'leave', 'how many are left?' 

 
1Be 
Pupil can count, read and order numbers up to 10 in a 
range of settings.  
 
1Bd 
Pupil can write some numerals with increasing 
accuracy. 
 
1Bc 
Pupil can use ordinal numbers up to 10 (1st, 2nd,) in a 
range of settings.  
Pupil can demonstrate an understanding of 

1Ce 
Pupil constructs models with 3-D shapes varying in 
shape, size and texture. 
 
Pupil can describe the model and identify some of the 
properties.  
e.g. shapes with flat sides.  
 
1Cd 
Pupil can construct a repeating pattern with 2-D  
e.g. circle-triangle, circle-triangle. 
 
Pupil can identify or name some familiar 2-D shapes  
e.g. circle, triangle, square.  
 
1Cc 
Pupil uses everyday vocabulary for properties and 
positions. 
e.g. ‘top’, ‘bottom’, ‘side’. 
 
Pupil can order objects. 
e.g. by indicating the heavier or shorter object in a 
pair. 
 
1Cb 
Pupil can name or identify the properties of 2-D 
shapes.  
e.g. number of corners, sides, faces. 
 
Pupil recognises these 2-D properties featuring in 
everyday objects.  
e.g. picks out rectangular window, round clock.  
 
1Ca 
Pupil can match and sort 2-D and 3-D shapes 
according to a given feature. 

1e 
Pupil can recognise and describe a range of common 
shapes using words, symbols or gestures. 
 
Pupil uses mathematical language to describe 
features involving number of sides, corners, surfaces. 
He/she can use numbers to count objects within a 
range of situations up to 20.  
 
1d 
Pupil names a range of common shapes using words, 
symbols or gestures and is able to write numbers in a 
range of settings,  
e.g. writing how many cubes are in a box, up to 10.  
 
Pupil continues and completes simple patterns 
involving numbers, symbols and shapes,  
e.g. completing a simple number line within 20; 
describing what will happen next in a simple sequence. 
 
1c 
Pupil uses simple addition to solve a problem in a 
range of settings,  
e.g. how many objects are needed for a specific 
activity? how many people in a group prefer one type 
of drink to another? 
 
Pupil uses suitable mathematical language when 
comparing the weight, height, length or size of 
objects in a range of settings.  

 
1b 
Pupil recognises simple sequences and patterns in a 
range of settings,  
e.g. know which day comes after Monday, can 
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subtraction as the taking away of objects from a 
group. 
e.g. counting biscuits on a plate, eating some and 
counting those remaining.  
 
1Bb 
Pupil can write numerals up to 10. 
Pupil can solve simple practical problems involving 
addition or subtraction,  
e.g. three people are on the bus, one more gets on. 
How many are on the bus now? 
Pupil can combine two groups by 'counting all' the 
objects.  
 
1Ba 
Pupil can respond to vocabulary involved in addition 
and subtraction extending to include 'sum', 'total', 
'how many have gone?', 'one more',' two more', 'one 
less', 'two less', 'how many more to make?', 'how 
many more is ….. than …..,' 'how many less is 
…..than…….,' 'difference between.' 
Pupil can compare two sets to find a numerical 
difference,  
e.g. a set of 3 and a set of 5 and know the difference 
is 2. 
 
1Ae 
Pupil can count from 0 to 20. 
 
1Ad 
Pupil can read and order numerals 0-20. 
Pupil can write numerals 0-10 and associate these 
with the number of objects counted.  

 
1Ac 
Pupil can recognise 0 as 'none' and zero in stories and 
rhymes and when counting and ordering.  
 
1Ab 
Pupil can combine two groups by 'counting on' from 

e.g. corners, no corners; straight edges; no straight 
edges; and can then compare the size of two shapes 
within the set. 
 
1Be 
Pupil recognises and names common 2-D and 3-D 
shapes.  
e.g. circle, triangle, square, rectangle, star, cube, 
cone, sphere, cylinder, pyramid. 
  
1Bd 
Pupil can name or identify the properties of 3-D 
shapes. 
e.g. solid, hollow, curved, corner, edge, face, straight. 
 
Pupil recognises these properties featuring in 
everyday objects. 
 
Pupil recognises terms describing position and can 
follow instruction to place an item on top, behind, in 
front of, in the middle of and between. 
e.g. put the spoon on top of the box.  
 
1Bc 
Pupil makes comparisons between 2-D and 3-D shapes 
such as 'larger', 'smaller', 'curved' and 'straight'.  
 
Pupil orders everyday events logically. 
Using direct comparison,  
Pupil can measure and order, the weight / mass of 
three or more objects, where there is a significant 
difference,  
e.g. order three or more items according to their 
weight/mass.  
 
1Bb 
Pupil uses the vocabulary of time.  
e.g. 'day', 'night', days of the week, 'hour' 'o'clock', 
'half-past', 'yesterday', 'tomorrow'.  
Using direct comparison,  
Pupil can measure and order the length of three or 

describe which day events occur during the week.  
 
1a 
Pupil uses mathematical language in a range of 
settings to describe how they would solve a problem,  
e.g. by measuring, adding, etc. 
 
2e 
Pupil applies a criterion consistently and describes 
how he/she did it, using words, symbols or pictures,  
e.g. shapes that are squares and not squares. 
 
Pupil uses his/her knowledge of numbers to 100 and 
operations to solve problems in a range of settings,  
e.g. working out how much change they would have 
after making a purchase. 
 
2d 
Pupil uses simple mental addition and subtraction to 
solve problems in a range of settings,  
e.g.  
Pupil can work out how many he / she has left if he / 
she starts with 8 sweets and eats 2.  
 
Pupil uses multiples of 10 to estimate and solve simple 
problems,  
e.g. how many sweets are in the jar? 
 
2c 
Pupil describes why an answer is correct using words, 
symbols and gestures. He/she uses mathematical 
terms to support the description.  
 
2b 
Pupil uses standard units of measure to solve 
problems. He/she can measure using centimetres, 
metres, grammes, litres. 
 
Pupil can tell the time using whole and 1/2 hours.  

 
2a 
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one of the numbers.  
 
Pupil can understand the operations of addition and 
subtraction as 'take away' and 'difference' and use 
the related vocabulary as listed for Y1 in the NNS 
Vocabulary Book.  
 
1Aa 
Pupil can add and subtract numbers when solving 
problems involving up to 10 objects in a range of 
contexts. 
 
2Ce 
Pupil can use numbers up to 20 confidently and know 
what each digit represents in numbers up to 20.  
 
2Cd 
Pupil can recall some number bonds to 10 and can use 
these in simple mental calculations.  
 
2Cc 
Pupil can recognise odd and even numbers to 20. 
 
2Cb 
Pupil can recognise some simple number sequences  
e.g. 2s, 5s, and 10s.  
 
2Ca 
Pupil can collect and sort data in simple ways. 
 
2Be 
Pupil can read, write and order numbers up to 50. 
Pupil can recognise odd and even numbers up to 50. 
Pupil can recognise 1p, 2p, 5p, 10p, 20p and 50p coins.  
 
2Bd 
Pupil can identify double and halves of numbers up to 
20. 
Pupil can organise data and make a list.  
 
2Bc 

more objects, where there is a significant difference,  
e.g. order three ribbons according to their length. 
 
1Ba 
Using direct comparison,  
Pupil can measure and order the capacity of three or 
more objects where there is a significant difference,  
e.g. egg cup, jug, bucket. 
 
Pupil uses the vocabulary of time.  
e.g. 'yesterday', 'tomorrow'. 
 
1Ae 
Pupil can find, indicate a 2-D shape which has four 
sides of the same length. 
 
Pupil names or indicates a 2-D shape which has no 
corners. 
 
Pupil names, indicates a 2-D shape with three sides 
and three corners.  
 
1Ad 
Pupil follows requests using positional vocabulary 
including 'over', 'under', 'underneath', 'next to', 
'before', 'opposite', 'between', 'top', 'bottom', 
'side'.  
 
1Ac 
Pupil recognises and names or indicates 2-D faces of 
3-D shapes.  
e.g. a cuboid can have square and oblong faces.  
e.g. recognises triangle as a face on a triangular 
prism. 
 
Pupil can compare two lengths  
e.g. compares the height of two children standing 
back to back when both  
Pupils are standing on the floor. 
 
Pupil can make a direct comparison of two weights by 

Pupil uses existing knowledge to solve new problems. 
He/she can suggest how to solve a problem using 
different mathematical operations,  
e.g. 
 
Pupil suggests measuring as the means to calculate 
the height of another  
Pupil or  
Pupil suggests adding two sets of pens to determine 
the total. 
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Pupil can understand that subtraction is the inverse 
of addition.  
 
2Bb 
Pupil can use coins to make amounts up to 20p. 
Pupil can organise data and make a table. 
 
2Ba 
Pupil can use coins to make amounts up to 50p. 
Pupil can begin to find a quarter of some numbers,  
e.g. 4, 8, 40. 
 
2Ae 
Pupil can read, write and order numbers up to 100 and 
demonstrates understanding of the place value of 
each digit.  
 
Pupil can understand the operation of division as 
sharing equally.  
 
Pupil can sort and classify objects using one criterion,  
e.g. shapes that are squares and not squares.  
 
2Ad 
Pupil knows by heart all addition and subtraction 
facts for all numbers up to and including 10.  
 
Pupil knows by heart all pairs of multiples of 10 that 
total 100.  
 
Pupil can understand the operation of multiplication 
as repeated addition. 
 
2Ac 
Pupil can understand halving as the inverse of 
doubling and use this to derive multiplication and 
division facts for the 2 times table.  
 
Pupil can understand and use the £ p notation for 
money.  
 

using a balance.  
 
1Ab 
From a set of red and yellow squares and red and 
yellow triangles,  
Pupil can continue simple repeating pattern using two 
criteria.  
e.g. red square, yellow triangle, red square, yellow 
triangle and/or continue a repeating pattern of 
square, circle, triangle where all the shapes are the 
same colour. 
 
Pupil can recognise and follow direction of movement 
as indicated by symbols such as arrows or footprints. 
 
Pupil can recognise changes of direction involving 
turning.  
 
1Aa 
Pupil can compare the capacity of two containers by 
pouring the contents of one into the other.  
 
Pupil can create a repeating pattern independently.  
e.g. red square, blue square, red square, blue square 
or a bead pattern of red, yellow, blue, red, yellow, 
blue. 
2Ce 
Pupil can weigh an object using non-standard units,  
e.g. uses a balance and cubes to find the weight of a 
shoe.  
 
2Cd 
Pupil can measure the length of the table using their 
hand.  
 
Pupil can determine the capacity of a container by 
counting the number of cups of rice or cups of water.  
 
2Cc 
Pupil can recognise and use correct terms through 
signs, symbols or words for features of common 
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2Ab 
Pupil knows by heart all pairs of numbers that total 
20.  
 
Pupil can understand the operation of multiplication 
as describing an array.  
 
2Aa 
Pupil can understand the operation of division as 
repeated subtraction or grouping.  
 
Pupil can sort and classify objects using more than 
one criterion.  
 
Pupil can interpret data presented in a simple list, 
table, pictogram or block graph and communicate 
their findings to others. 

 

shapes such as 'corners', 'faces', 'edges', 'circular', 
'triangular', 'rectangular'.  
 
2Cb 
Pupil can compare, using non standard units of 
measure, any two objects for weight, mass by 
comparing the weight of two books using a balance 
and cubes.  
 
Pupil compares the capacity of two beakers using cups 
of water or rice and  
Pupil compares the length using handspans, feet, etc.  
 
2Ca 
Pupil can choose suitable units of measure to solve 
problems.  
e.g. order a set of boxes according to their weight.  
 
Pupil orders three or more objects according to how 
much they each hold.  
 
Pupil orders a set of objects according to their 
length. 
 
2Be 
Pupil can recognise and use correct terms through 
signs, symbols or words for features of a wider range 
of common shapes including pyramid, pentagon, 
hexagon and octagon.  
 
Pupil begins to recognise lines of symmetry in 
pictures where it is clearly exemplified.  
e.g. butterfly on ink blot pictures.  
 
2Bd 
Pupil can distinguish between straight movements and 
turning movements. 
 
Pupil can measure to the nearest metre, kilogramme 
or litre.  
e.g. “3 and bit metres long” or “just under a litre”. 



SUBJECT: ISC    Numeracy CURRICULUM OUTLINE   Group 3  
 
2Bc 
Pupil can use metres, litres and kilogrammes to 
estimate length, capacity and weight.  
 
2Bb 
Pupil can sketch a line of symmetry in pictures where 
it is clearly exemplified.  
 
2Ba 
Pupil can distinguish between full and half turns 
around a point. 
2Ae 
Pupil can recognise that the corners of doors, 
windows, books, tables are right angles.  
 
Pupil can read the time to the hour or half hour on an 
analogue clock.  
 
2Ad 
Pupil can identify and describe through words, 
pictures or symbols 2D and 3D shapes according to 
their properties including recognition of right angles. 
 
Pupil can recognise that an angle is a measure of turn. 
 
2Ac 
Pupil can sort one collection of shapes in more than 
one way.  
e.g. sort according to number of right angles, sort 
according to number of sides, etc. 
 
Pupil can show an understanding of right angles 
through movement using a circle and one pointer from 
a fixed starting point recognising clockwise and anti-
clockwise turns. 
 
2Ab 
Pupil can sort shapes and pictures that have no lines 
of symmetry and one line of symmetry.  
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Pupil can find out which of two or more objects is the 
longer / shorter by measuring in whole centimetres; 
heavier / lighter by measuring in kilograms and grams; 
holds more or less by measuring in litres.  
 
2Aa 
Pupil can read the time to the hour, half hour and 
quarter hour using an analogue clock and use time-
related vocabulary. 
 
Pupil can compare events and timescales using hours, 
minutes and seconds. 
 

 

AS
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• PIVATS individualised, formative evidenced 

assessment 
• Target setting from  PIVATS descriptors  
• Half termly summative assignment  
• Baseline assessment to monitor and track, 

to include NARA, PATOS, WRAT 4 
• Assess Plan , Do, Review model from SEND 

COP 2014-12-01 
• DIRT is specified within marking policy 

• Self and peer reflection 
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 YEAR 7 
 TERM ONE TERM TWO TERM THREE 

 

SK
IL

LS
 

 

To design and make a note holder. 
To investigate and research information. 
Respond creatively to briefs. 
Plan and organise a making activity. 
Mark out, cut, finish and join given materials. 
Reflect critically and modify ideas. 

To make a pencil holder. 
To analyse existing products. 
Plan and organise a making activity. 
Mark out, cut, finish and join given materials.  
Testing outcome and explaining findings. 

To make a light up picture frame. 
To investigate and research information. 
Plan and organise a making activity. 
Assemble and join given materials. 
Testing outcome and explaining findings. 
Respond creatively when designing. 
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Students learn how to use the research they have 
gathered to guide their thinking when designing. 
They learn how to generate a range of ideas that 
meet their specification and consider the needs 
of the user. Students use modelling to help 
develop their designs. Students learn the key 
stages of making their note holder and are able 
to identify equipment and materials. They 
produce a final product paying attention to 
quality and finish. Then evaluate their completed 
note holder. 
Students learn about the properties and uses of 
thermosetting and thermoplastic. 

Students learn how to analyse existing products 
and use this information to guide their thinking 
when designing. They learn how to explain why 
the main points of their specification are 
important and label their design idea to show 
how it is linked to the specification. Students 
learn how to include quality control in their 
planning and work with some precision to 
produce a finished pencil holder. They can 
explain how the pencil holder was tested and 
who took part in the testing and why. Students 
learn how to explain their findings. 
Students learn about the properties of common 
forms of wood and the difference between 
natural timber and manufactured boards.  

Students learn how to identify and name the 
following electronic components and their 
symbols - battery, LED and resistor. They 
understand how to use flowcharts to show the 
construction of their picture frame. Students can 
design and make a simple circuit to light up two 
flashing LED’s. They can generate their own 
specification and design idea for their own light 
up picture frame. 
Students understand the use of CAD / CAM as a 
manufacturing process. 

 AS
SE

SS
M

EN
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Students are assessed on the design process this 
includes analysis, research and conclusions, 
specification, ideas and evaluation, development 
of the chosen idea, planning, making, testing and 
evaluation. 
 
 
 
 

Students are assessed on the design process this 
includes product analysis, specification, planning, 
making, testing and evaluation. 

Students are assessed on the design process this 
includes research and conclusions, planning, 
making, testing and evaluation. 
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 YEAR 8 
 TERM ONE TERM TWO TERM THREE 

 

SK
IL

LS
 

 

To design and make a letter rack. 
To investigate and research information. 
Respond creatively to briefs. 
Plan and organise a making activity. 
Mark out, cut, finish and join given materials. 
Reflect critically and modify ideas. 

To design and make a sustainable desk light. 
To investigate and research information. 
Respond creatively to briefs and design using ICT. 
Plan and organise a making activity. 
Assemble and join given materials. 
Testing outcome and explaining findings. 

To design and make a children’s book cover. 
To investigate and research information. 
To analyse existing products. 
Respond creatively to briefs and design using ICT. 
Testing outcome, explaining findings and modify 
ideas. 
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Students learn how to use their product analysis 
and research to guide their thinking when 
designing. They learn how to explain why the 
main points of their specification are important 
and label their design ideas to show how it is 
linked to the specification. Students learn how to 
include quality control in their planning and work 
with some precision to produce a finished letter 
rack. They can explain how the letter rack was 
tested and who took part in the testing and why. 
Students learn how to explain their findings. 
Students can recognise the properties of 
common forms of wood and the difference 
between hardwoods and softwoods. They 
understand why chosen materials have been 
used for their letter rack. 

Students learn how to consider sustainability 
issues when designing. They learn how to 
generate a range of ideas that meet their 
specification and consider the needs of the user. 
Students develop their ideas through the use of 
ICT (2D Design). They learn how to include safety 
points in their planning and work with some 
precision to produce a finished desk light. They 
can explain how the desk light was tested and 
who took part in the testing and why. Students 
learn how to explain their findings and suggest 
further useful research. 
Students understand the use of CAD / CAM as a 
manufacturing process. 

Students learn how to use their product analysis 
and research to guide their thinking when 
designing. They learn how to explain why the 
main points of their specification are important 
and label their design ideas to show how it is 
linked to the specification. Students develop 
their ideas through the use of ICT (Photoshop). 
They can explain how the book cover was tested 
and who took part in the testing and why. 
Students learn how to explain their findings, 
suggest further useful research and suggest 
specific improvements. 
 

 

AS
SE

SS
M

EN
T 

  

Students are assessed on the design process this 
includes analysis, research and conclusions, 
specification, ideas and evaluation, development 
of the chosen idea, planning, making, testing and 
evaluation. 
 
 
 
 

Students are assessed on the design process this 
includes research and conclusions, specification, 
ideas and evaluation, development of the chosen 
idea, planning, making, testing and evaluation. 
 

Students are assessed on the design process this 
includes analysis, research and conclusions, 
specification, ideas and evaluation, development 
of the chosen idea, planning, making, testing and 
evaluation. 
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 YEAR 9 
 TERM ONE TERM TWO TERM THREE 

 

SK
IL

LS
 

 

To design and make a CD sleeve. 
To investigate and research information. 
To analyse existing products. 
Respond creatively to briefs and design using ICT. 
Testing outcome, explaining findings and modify 
ideas. 
 

To design and make a pencil holder. 
Plan and organise a making activity. 
Use ICT as a design tool. 
Mark out, cut, finish and join given materials.  
Testing outcome and explaining findings. 

To design and make a money box. 
To investigate and research information. 
To analyse existing products. 
Respond creatively to briefs. 
Mark out, cut, finish and join given materials. 
Testing outcome, explaining findings and modify 
ideas. 
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Students learn how to use their product analysis 
and research to guide their thinking when 
designing. They learn how to explain why the 
main points of their specification are important 
and label their design ideas to show how it is 
linked to the specification. Students develop 
their ideas through the use of ICT (Photoshop). 
They can explain how the CD sleeve was tested 
and who took part in the testing and why. 
Students learn how to explain their findings, 
suggest further useful research and suggest 
specific improvements. 
 
 
 

Students develop their idea through the use of 
ICT (2D Design).  They learn how to include safety 
points in their planning and work with some 
precision to produce a finished pencil holder.  
They can explain how the pencil holder was 
tested and who took part in the testing and why. 
Students learn how to explain their findings, 
suggest further useful research and suggest 
specific improvements. 
 
 

Students learn how to use their product analysis 
and research to guide their thinking when 
designing. They learn how to explain why the 
main points of their specification are important 
and label their design ideas to show how it is 
linked to the specification. Students learn how to 
consider the needs of different people who may 
use the product. They can use quality control, 
safety points and timings in their planning and 
work skilfully to produce a finished high quality 
money box. They can explain how the money box 
was tested and who took part in the testing and 
why. Students learn how to explain their findings, 
suggest further useful research and suggest 
specific improvements. 
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Students are assessed on the design process this 
includes analysis, research and conclusions, 
specification, ideas and evaluation, development 
of the chosen idea, planning, making, testing and 
evaluation. 
 
 

Students are assessed on the design process this 
includes development of idea, planning, making, 
testing and evaluation. 
 
 

Students are assessed on the design process this 
includes analysis, research and conclusions, 
specification, ideas and evaluation, development 
of the chosen idea, planning, making, testing and 
evaluation. 
 
 



WELCOME TO THE ENGLISH DEPARTMENT 

 

In the English department, we strive to make our subject as interesting and varied as possible.  As from 2013, we 
have incorporated themes into our planning for all of KS3 units.  Within the units, we use a wide range of texts from 
pre-20th century to modern day fiction, non-fiction and poetry.   

Examples of authors are William Shakespeare, Maya Angelou, Anthony Horowitz, J.K Rowling, C.S Lewis, Harper Lee, 
and many more.   We also have visits from local authors to inspire our young writers. 

 

THEMES FOR EACH YEAR GROUP  

Year 7- 

Term 1- Toolkit for success 

Term 2- Down my street 

Term 3- Myths and Legends 

Year 8- 

Term 1- Magic and Mayhem 

Term 2- Heroes and heroines  

Term 3- The world 

Year 9- 

Term 1- Villains and victims 

Term 2- Conflict 

Term 3- Mystery and Intrigue 

 

ASSESSMENT FOR TEACHING AND LEARNING 

Assessment is crucial to planning and raising standards within English. Therefore, we focus specifically on a wide 
range of assessment foci across Reading, Writing and Speaking and listening.  Assessment in English is accumulative; 
Pupils are given a current level each term and all work and homework are used to locate the skills which show 
progression in their learning.  We incorporate all of the following into lessons in KS3 English: 

 

Within the Reading element of English we cover a wide selection of assessment foci- 

AF1 - Using different ways to read for meaning.  

AF2 - Handling Information – To be able to select or retrieve information, events or ideas from texts and use 
quotation and references to the given text.  

AF3 – Reading between the lines - Deduce, infer, interpret information, events or ideas from texts. 



AF4 - Comment on the writer’s organisation - Identify and comment on the structure and organisation of texts, 
including grammatical and presentational features at text level.  

AF5 - Comment on the writer’s language -Explain and comment on writers’ use of language, including grammatical 
and literary features at word and sentence level.  

AF6 - Comment on the writer’s viewpoint -Identify writers; purposes and viewpoints, and the overall effect of the 
text on the reader.  

AF7 - How texts fit into their social, cultural and historical traditions - Comment on how texts fit into their cultural 
and historical traditions.  

  

 

Within the Writing element of English, we cover the following assessment foci: 

AF1 – Interest - Write imaginative, interesting and thoughtful texts.  

AF2 – Purpose - Produce texts which are appropriate to task, reader and purpose.  

AF3 – Organisation - Organise and present whole texts effectively.  

AF4- Paragraphing - Construct paragraphs and use cohesion within and between paragraphs.  

AF5 – Sentences - Vary sentences for clarity, purpose and effect.  

AF6 –Punctuation – Write with technical accuracy of syntax and punctuation.  

AF7 – Vocabulary - select appropriate and effective vocabulary.  

 

Within the Speaking and Listening element of English we cover the following assessment foci: 

AF1 - Talking with others: Talk in a purposeful & imaginative ways to explore ideas and feelings, adapting and varying 
structure and vocabulary according to purpose, listeners and content.  

AF2 - Talking with others: Listen and respond to others, including in pairs and groups, shaping means through 
suggestions, comments and questions. 

AF3 – Talking within role-play and drama: Create and sustain different roles and scenarios, adapting techniques in a 
range of dramatic activities to explore texts, ideas and issues.  

AF4 - Talking about talk: Understand the range and uses of spoken language, commenting on meaning and impact 
and draw on this when talking to others.  


	KS3 Outlines
	KS3  Art Curriculum AMEND
	KS3 Computing Curriculum
	KS3 Drama Curriculum
	KS3 Food Curriculum
	KS3 Geography Curriculum AMEND
	KS3  History Curriculum
	KS3 Maths Curriculum
	KS3 Maths Curriculum Year 7
	KS3 Maths Curriculum Year 8
	KS3 Maths Curriculum Year 9

	MFL KS3 Outline
	MFL KS3 Outline Yr7
	MFL KS3 Outline Yr8 Currrent
	MFL Yr9 Outline

	KS3 PE Curriculum
	KS3 RE Curriculum
	KS3 Science Curriculum
	KS3 SNA Curriculum  Literacy
	KS3 SNA Curriculum  Literacy Group 1
	KS3 SNA Curriculum Literacy  Group 2
	KS3 SNA Curriculum   Literacy Group 3

	KS3 SNA Curriculum Numeracy
	KS3 SNA Curriculum Numeracy Group 1 (2)
	KS3 SNA Curriculum Numeracy  Group 2
	KS3 SNA Curriculum Numeracy Group 3

	KS3 Technology Curriculum

	KS3 English

